Accreditation

NAEYC Early Childhood Program Standards and Accreditation Criteria

& Guidance for Assessment

This document incorporates the language of all NAEYC Early Childhood Program Standards and Accreditation Criteria,
including 39 criteria that are not currently assessed by the NAEYC Academy. (For more information about criteria that the
Academy does not currently assess, click here). When applicable, the language of the criteria includes Guidance for
Assessment, which both explains how the criteria are assessed by NAEYC and clarifies the intent of the criteria.

On April 1, 2014, five criteria were revised to reflect current best practice. Read more.

The entries below contain the following information:

Guidance for
Overall Rating

Assessment Category
Required

Always Assessed
Randomly Assessed
Emerging Practice

O = Observable Criteria
PP = Program Portfolio

Age Category
| = Infant
T = Toddler/Two
P = Preschool

Gray background; justified
left; applies to overall
criterion to indicate when an

overall rating is appropriate.

Criterion i _ :
Number K = Kindergarten Not Currently Assessed ~ FS = Family Survey
3.B.12 T-P-K Random O, FS, PP
Rate ONoOppd if no challenging behaviors

Teacheraddress challenging behavior by
alassessing the function of the chil g

Guidance for

convening families and professionals to develop individualized plans to addres

b behavior.

Specific Indicator
Gray background;

indented; applies to \

indicator listed above.

> meetings, phone calls, emails, and/or other modes of communication to discuss plans

Rate O6NoOppdé if no evidence is seen in

The individualized plando not have to be formal IEPs, but may consist of informal

address the behaviors.

c | using positive behavior support strategies.

Guidance for

Overall Criterion Definition of challenging behavior: fACha
Gray background: justified Pwith childrenos hdesaccensiatplpy, (2)dseharrafll tw thenahitd tothex
' children, or adults, [or] (3) puts a chi

left; applies to entire
criterion and all indicators;
bolded print indicates new
guidance.

Evidence may include such thingspedicies, examples of how the program addressed a
challenging behavior in the past, or notes between parents and teachers.

(Kaiser & RasminskyChallenging Behavior in Young Childr¢2™ Ed.), Pearson Education
Inc., 2007 p. 8).

Examples of challenging behavior: Physical aggression (hitting, biting, shoving, whacking
toys), rel ati onal aggression (AYou canot
testing limits, refusal to follows directions or obserlassroom ruls.)

When reading guidance, note the possible ratings used by NAEYC Assessors and their definitions below:

1 &eso Evidence is found; criterion or indicator is met.

1 dod No evidence is found, or evidence is insufficient to meet criterion or indicator.

T &NAd ( Not A fhelcritecica brlindigator does not apply to thisgroup. Th e 6 N/ A @nlyraeatiablenifgt i
is noted.

T &NoOppd ( No Op pTharetwasno dpyojtunity to observe the criterion or indicator during the specific
observation. Th e & No Op pdhly available if igis noted. Whi | e 6NoOppdé may be wused
limited observation, it is expected that groups display evidence of the criterion sometime throughout the day.

1 ot Ageb The criterion or indicator does not apply to the age category being observed. The 6 Not Agebd

only available if it is noted.

Definitions of terms used throughout guidance:

f
f

6Suchorafsdr

OVar oré Ma | t: Mgd trard one.

e X Examplesawdich may be used as evidence but do not necessarily need to be seen to

meet the criterion or indicator.
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Source(s) of Evidence

CP = Classroom Portfolio
TS = Teaching Staff Survey

S

r

f


https://www.naeyc.org/files/academy/file/CriteriaNoLongerAssessed.pdf
http://www.naeyc.org/academy/files/academy/file/RevisedCriteria_201400401.pdf
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| Standard 1 i Relationships |

| 1.A. T Building Positive Relationships among Teachers and Families |

1.A.01 | I-T-P-K | Random | O, FS, CP
Teachers work ipartnership with families, establishing and maintaining regular, ongoingyayo
communication.

Look forexamples of TW@VAY communication efforts by teaching staff with families of children in the classroom.

a

6Yesd i f evidence includes clear invitations from
partial evidence of twevay communication (e.g., parent board with lesson plan, menu, and events calendar) is obs
Rate as ONod6 if mi-wayeothmunipatiomare abseivadi es f or t wo

1.A.02 | I-T-P-K | Random | PP, FS

Teachers gain information about the ways familiefine their own race, religion, home language,
culture, and family structure.
Evidence may include information from general intake forms or informal communications with families about thes

a

1.A.03 | I-T-P-K | Random | O,FS, CP
Teachers communicatei t h f ami |l y members on an ongoing ba
a ||l earn about childrenés individual needs and

b | ensure a smooth transition between home and program.
Evidence may include things such as dialogue books, whiteboards that describe what children are doing, or conv
with family members who are in the classroom. At least two examples of communication must be seen, one of wh
be partofintrodct or y materi al s. Rate ONoOppd if no eRatmpl a
if missed opportunities for communication are observed.

1.A.04 I-T-P-K Not Currently Assessed: Best Practice
Teachers are sensitive to familgncerns and reassure family members who are concerned about |
children in norfamily care.

Examples may include conversations with family members.

a

1.A.05 | I-T-P-K | Random | O, FS, CP
Teachers share information with families about classroom mdpgctations, and routines not only at
enrollment but also as needed throughout the year.

Evidence may include dialogue books, flyers, whiteboards that describe what children are doing, or conversations
communication efforts with family membetsonare in the classroom.

a

| 1.B. T Building Positive Relationships between Teachers and Children |

1.B.01 | I-T-P-K | Random | o)
Teaching staff f ost-beinghlydaembndtratng réspectdomahitdrercandacteat]
a | a positive emotionatlimate as reflected in behaviors such as frequent social conversations, joint
laughter, and affection.

1.B.02 | I-T-P-K | Random | o)
a Teaching staff express warmth through behaviors such as physical affection, eye contact, tone o
and smiles.
1.B.03 | I-T-P-K | Random | [

Teaching staff are consistent and predictable in their

a | physical and

b | emotional care of all children.
Look for evidence that teaching staff are responsive to the physical and emotional care needs of all the children.
0Yesd UNLESS there are clear missed opportunities
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1.B.04 | I-T-P-K | Random | 0
a |[Teaching staff encourage and recognize chil
For observation purposes tlexperience of most of the children is assumed to be equivalent for every child unless {
evidence to the contrary. Watch for teaching staff conversations that (1) encourage children to try new things; anc

recognize attempts and success in alleliggmental areas. Evidence may also include such things as photographs, ¢
made books, class displays, and newsletters.

1.B.05 | I-T-P-K | Random | [
Teaching staff function as secure bases for children. They respond promptly in developmentally approp
ways to childrenods

a | positive initiations,

b | negative emotions, and

c | feelings of hurt and fear

d | by providing comfort, support, and assistance.
Watch for teaching staff's sensitivity to individual children (versus treating all children basicaligrtieeway). When the

is not an opportunity to observe all indicators, credit should be given UNLESS there are clear missed opportunitie
indicators would be expected to be observed.

1.B.06 | I-T-P-K | Random | [
Teaching staff approprate exprgssion oflemotiots, oth positive (e.g., joy,
pleasure, excitement) and negative (e.g., anger, frustration, sadness).

Watch for teaching staffodés sensitivity to indiviadu
6Yesd UNLESS there are clear missed opportunities

a

1.B.07 | I-T-P-K | Random | o)
Teaching staff evaluate and change their responses based on individual needs. Teaching staff vary the
interactions to be sensitive and responsive to

a | differing abilities,
b | temperaments,
c | activity levels, and
d | cognitive and
e | social development.
Watch for teaching staff's sensitivity to individual children (versus treating all children basically the same way). W

there is not an opportunity to observe all indicators, credit should be given UNLESS there are clear missed oppor
when indicabrs would be expected to be observed.

1.B.08 | I-T-P-K | Random | o)

a |[Teaching staff suppor treliantekplordtioreanduse ofcclassrpoentmaterisl
Evidence may include opportunities for interaction with materials, unstruchotdties, free play, etc. A posted sched
indicating there are opportunities for unstructured activities and/or free play etc. would also be acceptable. For inf
teaching staff assisting children with exploration of the environment and matergsaptable.

1.8.09 | T-PK [ Required O, PP
Teaching staff never use physical punishment such as shaking or hitting and do not engage in
psychological abuse or coercion.

Rate 6Nod if any person empl oyed pbnshesand/or msychologicallg abusas
or coerces a child.

a
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1809 [ irex [ 0,PP
This isa required criterion. If a child is in immediate danger, assessrs must mnediately natify the program
administrator and contact the NAEYC Acadmsy. If the asseser detemines that this criterion is rot fully met after the
observation, assesars nmustnote this onthe Required Criterion ReportForm. If during the Progiam Portfolio review, he
asseser detemmines that this criterion is rot fully met, the asseser MUST list it on the Missing Evidence Request Form
(MERBP). If the criterion isstill not fully met after lhe program respond® the MERFassessors muabte his onthe
Reaiired Criterion ReportForm. The Rejuired Criterion ReportFormis shared with the program administrator at the
Closing Meetng, at which point the Program Administrator will be given achance torespondin writing directly onthe
Required Criterion Report Fem; OR choosenotto respondduring the site visit by chedkg theappropriate box on the
form; AND/OR provide additional contextual informetion tothe NAEYC Acdemy aspart of the Administrator Evaluation
of the Site Visit.

1.B.10 | I-T-P-K | Always | O, PP
Teaching staff never use threats or derogatory remarks and neither withhold nor threaten to withl
food as a form of discipline.

Any instance of threats, derogatory remarks or the
criterion. Having children experience logical consequences (such as missing snack if they chooszt mothtdhe
group) is not the same as threatening to withhold food. However, if a child is then unable to fully participate in the
due to hunger, some food should be made available.

a

1.B.11 | I | Random | o)

Teaching staff engage infants in frequentfaeé ace soci al i nteractions e

a | verbal behaviors (e.qg., talking, cooing, repeating infant sounds, singing) and.
b | nonverbal behaviors (e.g., smiling, touching, holding).

1.B.12 | I | Random | o)
a | Teaching staff give onto-one attention to infants when engaging in caregiver routines.
Caregiver routines include feeding (bottle or solids), diaper changing, changing clothes, and cleaning the infant.

1.B.13 | I-T | Random | o)

a |Teachinggt af f adjust their interactions to infa
Teachers are aware of how their own behavior and voice level affects children, and they modify or modulate their|
interactions with children based on each child's reactions, for example, if a child is reacting negatively to being he
much or too closgl

1.B.14 | I-T | Random | o)
Teaching staff quickly respond to infants and
a | providing physical comfort and
b | [providing] needed care.
Teaching staff ar e s ensivarioussignalseandilearh ta readshéir a n

¢ | individual cries.
Rate as ONoOpp6 if no cries or other signs of dist
1.B.15 | T-P-K | Random | [
Teaching staff talk frequently with children :
a |[respond to childrenbés questions and request
b | use strategies to communicate effectively and build relationships with every child.
c | engage regularly in meaningful and extended conversations with each child.
The experience of most of the childreassumed to be equivalent for every child unless there is evidence to the cor
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| 1.C. 1 Helping Children Make Friends |

1.C.01 | I | Random | o)
a Teaching staff facilitate an infantéds soci a
or vocalizing to others.
1.C.02 | T-P-K | Random | o)
a Teaching staff support childrends de vchildrengane
play with and learn from each other.

Evidence could include: staff attempts to bring unengaged children into play, working with children to negotiate m
or rules, or helping children express their feelings and emotions to each otlaenE® may also include schedules tha
include multiple groupings and clean up times; and environments that provide for small (2 children) and larger gra

1.C.03 | T-P-K | Random | O, CP
Teaching staff support children as they practice social skillbaitd friendships by helping them:
a | enter into [play],
b | sustain [play], and
c | enhance play.

Evidence includes staff who are trying to bring unengaged children into play, working with children to negotiate m
or rules, or making play moreomplex.

1.C.04 | T-P-K | Random | o)
Teaching staff assist children in resolving conflicts by helping them:
a | identify feelings,
b | describe problems, and
c | try alternative solutions.
Staff immediately solving conflicts for children without givitgjdren a chance to resolve the issue first is considered

negative evidence. Rate as 6Yesd if no evidence of
1.C.05 | T-P-K | Random | o)
a Teaching staff guide children who bully, isolate, or hurt other children to learn and tbéawles of the
classroom.
Rate as 6Yesd if no evidence of socially withdrawn
1.C.06 | T-P-K | Random o)

Teaching staff facilitate positive peer interaction for children who are
a | socially reserved or withdranand
b | for those who are bullied or excluded.
Rate as 6Yesd if no evidence of socially withdrawn

| 1.D.i Creating a Predictable, Consistent, and Harmonious Classroom

1.D.01 | I-T-P-K | Always | O, CP
Teachingst af f counter potenti al bias and discri mi:H
a | treating all children with equal respect and consideration.
b | initiating activities and discussions that build positive-gightity and teach the valuing of differences

Evidence includematerials and books that portray children as unique individuals and show different culture
ethnicities, and backgrounds.

c | intervening when children tease or reject others.

Rate O6Not Aged for infant groups. Rate as 6Yesbd
providing models and visual images of adult roles, differing abilities, and ethnic or cultural backgr
that counter stereotypichmitations.
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1.D.01 | I-T-P-K | Always | O, CP
Evidence may include diversity within the program itself, for example: a male teacher; staff and enroliment
reflecting multiple ethnicities; multiple languages spoken; enroliment of a child who uses a wheelchair. Cla
materials do nogeneralize groups of people based upon ethnicity, gender, ability, geography, or age.
avoiding stereotypes in language references.
Rate as 6Yesd if no instances of stereotypical
references may include providing equal opportunities for all children to discuss and participate in leadershi
and in activities such as dramatic play where children may choose to participate-gtarentypical roles.
References to age, sex, rébig, race, ability, etc. should be used only if they are relevant and not in a way the
negatively Al abelso individuals or groups of pe
parent handbooks regarding language used in the classrandior how to choose materials for the program,
lesson plans, pictures and-gervice or staff meeting notes or minutes.

D

1.D.02 | T-P-K | Random | O, CP
Teachers provide children opportunities to develop the classroom community through participiizisiam
making about classroom

a | rules,
b | plans, and
c | activities.

Practices for meeting this criterion could include labeling and discussing classroom rules and schedules or offerin
children choices in selecting areas or materials in which to play.

1.D.03 | T-P-K | Random | o)
a | Teaching staff anticipate and take steps to prevent potential behavior problems.
Rate as 6Yesd if no behavior problems are observed
1.D.04 | T-P-K | Random | O, CP

Teachers help children talk about
a | their own and
b |ot h emosoés.
They provide opportunities for children to
c | explore a wide range of feelings and the different ways that those feelings can be expressed.
Evidence includes books, posters, lesson plans, materials and conversation.

1.D.05 | T-P-K | Random | o)
Teaching staff promote pigocial behavior by interacting in a respectful manner with all staff and childrer
They

a | model turn taking and sharing as well as caring behaviors.
Modeling can be statb-staff or staffto-child interactions.
helpchildren negotiate their interactions with one another and with shared materials.
engage children in the care of their classroom.
ensure that each child has an opportunity to contribute to the group.
encourage children to listen to one another.
encourage and help children to provide comfort when others are sad or distressed.
Rate as ONoOpp6 if no children are observed to
g | use narration and description of ongoing interactions to identifp@ei@l behaviors.

=D |0 |T

| 1.E. 7 Addressing Challenging Behaviors |

1.E.01 | T-P-K | Random | FS, TS, PP
For children with persistent, serious, challenging behavior, teachers, families, and other professig
a | work as a team to develop and implement an individualized plan that suppartethel d 6 s i n
SuUcCcess.

© 2015. National Association for the Education of Young Children. This form may be reproduced for use by programs
seeking or maintaining NAEYC Accreditation. All rights reserved. Updated April 1, 2015.



NAEYC Early Childhood Program Standards and Accreditation Criteria

Accreditation & Guidance for Assessment, Page 7 of 97
1.E.01 | T-P-K | Random | FS, TS, PP

Rate O6N/ A6 if no children exhibit persistent, seri

Definition of challenging behavior: AChall enging b

development and success at play, (2) is harmful to the child, other children, or adults, [or] (3) puts a child at hagh 1
latersc i al probl ems or schoolChdllengingBehaviorin YouR@ChitdeR"'ER), Ra s
Pearson Education Inc., 2007, p. 8).

Examples of challenging behavior: Physical aggression (hitting, biting, shoving, whacking with toys), relational
aggression (AYou candt play with uso, verbal bul Iy
observe classroom rules.

1.E.02 T-P-K Not Currently Assessed: Best Practice

Teachers observe children who have challengattavior. They identify events, activities, interaction
a jand other contextual factors that predict ¢
challenging behavior.

Definition of challenging behavior: "Challenging behavior is any betwathat (1) interferes with children's learning,
development and success at play, (2) is harmful to the child, other children, or adults, [or] (3) puts a child at hagh |
later social problems or school failure.” (Kaiser & Rasminsky, Challenging ehm Young Children (2nd Ed.),
Pearson Education Inc., 2007, p. 8).

Examples of challenging behavid?hysical aggression (hitting, biting, shoving, whacking with toys), relational
aggression ("You can't play with us", verbal bullying), tantrums, whirtiesting limits, refusal to follows directions or
observe classroom rules.

1.E.03 | T-P-K | Random | o)

Rat her than focus solely on reducing the chall

a | teaching the child social, communication, and emotional regulskitia and
Rate Indicatomas A NoOppo i f no chall enging behaviors af
Rate as fANoo if teachers fail to respond to cha
verbal directives ( fiNo orsupptessithg bebayior Withdutafiemptingsdteachg
alternative behavior. Note that some challenging behavior (such as whining) may be deliberately ignored u
opportunity arises to positively reinforce alternate behavior.
using environmentahodifications, activity modifications, adult or peer support, atiér teaching
strategies to support the child's appropriate behavior.
Rate Indicatob6 Yes 6 or O6Nodé regardless of whether chall
strategies such as control of number of children in a learning centeram@hged centers with wetharked
boundaries, classroom rules and routines; and use @figprojects and cooperative games to promote a cohe
social environment.
Definition of challenging behavior: AChallenging b
development and success at play, (2) is harmful to the, cther children, or adults, [or] (3) puts a child at high risk fo
|l ater soci al probl ems or sChalengirhg BéhaviodinuYowng ChildgKedEd.)s e r
Pearson Education Inc., 2007, p. 8).
Examples of challenging behavior:hysical aggression (hitting, biting, shoving, whacking with toys), relational
aggression (AYou candét play with uso, verbal bul |y
observe classroom rules.

1.E.04 | T-P-K | Random | o)
Teaching staff respond to a childdés challengi i
provides for the safety of the child.
provides for the safety of others in the classroom.
is calm.
is respectful to the child
providesthe child with information on acceptable behavior.

o0 |T|lw
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1.E.04 | T-P-K | Random | o)

Rate entire criterion O6NoOppd if no challenging be

Definition of challenging behavior: AChall enging b

developmenand success at play, (2) is harmful to the child, other children, or adults, [or] (3) puts a child at high ris
|l ater soci al probl ems or sChalengirhg BéhaviodinuYowng ChildgKidEd.)s e r
Pearson Education Inc., 2@0p. 8).

Examples of challenging behavior: Physical aggression (hitting, biting, shoving, whacking with toys), relational
aggression (AYou candt play with uso, verbal bul Iy
observeclassroom rules.

| 1.F.i Promoting Self-Regulation |

1.F.01 | T-P-K | Random o)
Teaching staff actively teach children
a | social,

b | communication, and

c | emotional regulation skills.
Look for teacher interactions with children about learning concepts.&ate 6 Yes 6 i f chil dr en
communication and emotional regulation skills.

1.F.02 | T-P-K | Random | 0

Teaching staff help children manage their beha

a | persist when frustrated

b | play cooperatively witlother children.

¢ | use language to communicate needs.

d | learn turn taking.

e | gain control of physical impulses.

f | express negative emotions in ways that do not harm others or themselves.

g | use problersolving techniques.

h | learn about self and others.
It is very important to watch for missed opport unet
as O0Yesd if no negative emotions or frustration ar ¢

\ Standard 2 i Curriculum \

| 2.A.1 Curriculum: Essential Characteristics |

2.A.01 | I-T-P-K | Random | PP
a The program has a written statement of philosophy and uses one or more written curricula or cur
frameworks consistent with its philosophy that address central aspects of child development.
A purchasedaurriculum product is not required. A program may choose to develop its own curriculum. However,
programs do need to have a clear, written curriculum framework.

2.A.02 | I-T-P-K | Random | PP
A clearly stated curriculum or curriculum framework providesah er ent f ocus f o
a | experiences. It allows for adaptations and modifications to ensure access to the curriculum for all
children.
A purchased curriculum product is not required. A program may choose to develop its own curriculum.rHoweve
programs do need to have a clear, written curriculum framework.
féaccess to the curriculum for all childreno: Cur
age and ability, developmental stage, familiesd ne
Adaptations for the individual needs of children in pnegram are not limited to children with identified special needs
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2.A.03 | I-T-P-K | Random | PP
The curriculum guides teachers6é6 devel opment
consistent with the programdés goals and obj
A purchased curriculum product is not required. A program may choose to develop its own curriculum. However,
programs do need to have a clear, written curriculum framework. The curriculum includes: goals for the knowledg
skill s i mpor teeelopmert;tearming expedienees liaked tathese goals; details about how learning
experiences occur through the daily schedule and routines; and the availability and use of materials to children.

a

2.A.04 | I-T-P-K | Random | FS, TS, PP

The curriculum can benplemented in a manner that reflects responsiveness to

a | family home values, beliefs, experiences, and

b | language.
Evidence should demonstrate how the program collects information about family values, beliefs, experiences and
language (e.qg., througfuestions on enrollment forms, family interviews, home visits) AND evidence should provid
examples of how such information has been incorporated into curriculum (e.g-langlibge materials; curriculum
units on grandparents, cultural traditions, admpt, or other topics reflecting the experiences and values of the famili
care). A purchased curriculum product is not required. A program may choose to develop its own curriculum. How
programs do need to have a clear, written curriculum framework

2.A.05 | I-T-P-K | Random | PP
a |[Curriculum goals and objectives guide teach
Evidence could include (1) a copy of the programds

highlighted alongwith curriculum web or schedule that identifies corresponding activities/experiences for children;
a copy of a program policy from the staff or family handbook which states that curriculum goals and objectives ali
assessment of child progeeA purchased curriculum product is not required. A program may choose to develop its
curriculum. However, programs do need to have a clear, written curriculum framework.

2.A.06 | I-T-P-K | Random | PP
The curriculum guides teachers to integagsessment information with curriculum goals to support
2 | individualized learning.
Evidence should demonstrate that individual child assessments are considered when planning for learning experig
through which the curriculum goals will be achieved. Epk® of evidence may include written curriculum statements
lesson plans, planning webs, notes from planning sessions that indicate that assessment information is considere
curriculum planning, and may include information on how a purchased cluric(f used) considers assessment of ch
progress.
A purchased curriculum product is not required. A program may choose to develop its own curriculum. However, f
do need to have a clear, written curriculum framework.

2.A.07 | I-T-P-K | Random | O, CP
The curriculum guides the development of a daily schedule that is predictable yet flexible and responsi
individual needs of the children. The schedule

a | provides time and support for transitions.

b | includes both indoor and outdoor experiences.

c |is responsive to a childbds need to rest or
AfResto includes, but is not | imited to, schedul
include opportunities for children to quietly rest in a soft and/or sgtinate area thats away from active, noisy,
or busy areas of the classroom. Examples include a quiet reading/puzzle area, cozy corner/nook, or other
intentionally provided space/time for the purpose of resting or engaging in quiet play.

A purchased curriculum product it required. A program may choose to develop its own curricutlowever,
programs do need to have a clear, written curriculum framework.

2.A.08 | I-T-P-K | Random | O, CP
Materials and equipment used to implement the curriculum reflect the lives of the children and families
as the diversity found in society including:

a | gender [diversity],

© 2015. National Association for the Education of Young Children. This form may be reproduced for use by programs
seeking or maintaining NAEYC Accreditation. All rights reserved. Updated April 1, 2015.



NAEYC Early Childhood Program Standards and Accreditation Criteria
Accreditation & Guidance for Assessment, Page 10 of 97
2.A.08 | I-T-P-K | Random | O, CP

Gender diversity evidence may include men and women in nontraditideslFor example, men and women ar
equally capable.
b | age [diversity],
Nonstereotypical evidence may include, but is not limited to, conversations and materials that demoldgirate
and younger people doing the same jobs and/or a variety ofgodps not all old people are grandparents),
photographs, stories about younger/older siblings or class books that describe events/ projects that the clz
attended at local elementary or high schools.
c | language [diversity], and
Language diversitgan include bilingual labels in the classroom, bilingual communication, multilingual music
selections, and use of sign language.
d [ [diversity of] abilities.
Diversity in ability refers to range of ability, including but not limited to disability.
d Rate as O6Yeso6 if at | east one example of each t
observation or in written evidence.
Materials and equi pment é
e |[provide for childrenéds safety while being a
Assessors will review activities with consideration to developmental stage of the children and the approprig
of the activities.
f | encourage exploration, experimentation and discovery.
g | promote action and interaction.
For Infants look for buspoxes; for older children look for materials that promote trial and error, necessity of
more than one child to make it work, or communication devices like telephones.
h | are organized to support independent use.
i | are rotated to reflect changiogrriculum and accommodate new interests and skill levels.
j | arerich in variety.
Kk

accommodate chil drends speci al needs.
Accommodations for speci al needs are specific t
arecurrentye nr ol I ed or i f the groupébés identified spec
accommodation.

iMat er i al s 0-amd&dimensioical disglags inthe learning environment.

2.A.09 | I-T | Random | o)
Materials and equipment used to implemtiet curriculum for infants and toddlers/twos encourage:
a | exploration, experimentation, and discovery.
b | sensory and motor learning.
c | their practice of developing physical skills through-gailiated movement.
Evidence can include things suchstiacking blocks, ring stacking, crawling through tunnels, copying visual cues,
completing puzzles, and books.

2.A.10 | T-P-K | Random | O, CP
The curriculum guides teachers to incorporate content, concepts, and activities that foster:
social [development],
emotional [development],
physical [development],
language [development], and
cognitive development and
integrate key areas of content including literacy, mathematics, science, technology, creative expr
and the arts, health & safepnd social studies.
Rate fnYeso if evidence for at | east 3 of the 7
classroom portfolio to rate yes. Technology is defined broadly to include knowledge and use of tools and |
Included are computers, video, cameras, and other forms of high technology, as well as simple tools like g¢
wheels and levers.

-+ (D[]0 |T|D
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2.A.10 | T-P-K | Random | O, CP
Evidence includes observed activities, materials, written plans and other documemtgiimehased curriculum product
is notrequired. A program may choose to develop its own curricdduhprograms do need to have a clear, written

curriculum plan

2.A.11 | T-P-K | Random | O, CP
The schedule
provides children learning opportunities, experiences, and projects that extetlieor@urse of severa
days and incorporates time for
b | play,
Play is characterized by children's active engagement and enjoyment and their ability to determine how the
is carried out. Teaching staff are expected to encourage and facditéitee play involving physical movement a
well as pretend or dramatic play. Children are expected to have opportunities to play individually and with |

creative expression,

large-group,

smalkgroup, and

child-initiated activity.

Evidence could include a written schedule or, if these things occur during an observation credit is given.

a

(D Q|0

2.A.12 | P-K | Random | O, CP
The curriculum guides teachers to plan for
blocks) that isntegrated into classroom topics of study.
AfiTopics of Studyo refers to the content of a plann
neighborhood, etc. Look for evidence that materials and experiences include things spegficstof study.
Pl ay is characterized by childrends active engagem
carried out. Teaching staff are expected to encourage and facilitate active play involving physical movement as w
pretend or dramatic play. Children are expected to have opportunities to play individually and with peers.

a

| 2.B.1 Areas of Development: Social-Emotional Development |

2.B.01 | I-T-P-K | Random | o)
Children have varied opportunities to engage throughouddievith teaching staff who
a | are attentive and responsive to them.
Rate as 6Yesd UNLESS there are clear missed opp
b | facilitate their social competence.
c | facilitate their ability tdearn through interacting with others.
b-c | Examples of this may be lesson plans, discussions, and tezssisted large and small group opportunities.

2.B.02 | I-T-P-K | Random | o)
Children have varied opportunities to recognize and name
a | their own and

b |lothersé feelings.

For infants, evidence includes teachers who recoghn
2.B.03 | I-T-P-K | Random | o)

a Children have varied opportunities to learn the skills needed to regulate their emotions, behavior
attention.

Ratecas6 Yes 6 if no negative emotions or frustrations a

when they get upset, break rules or are unfocused. Rather, children who are given help to calm down, talk about
and become more focukd=or infants, consider emotion only, for example, if children are helped to calm down.
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2.B.04 | I-T-P-K | Always | [
Children have varied opportunities to develop a sense of competence and positive attitudes towa
learning, such as persistence, engagement, curiosity, and mastery.
For infants, evidence includes signs of engagement and curiosity.

a

2.B.05 | T-P-K | Random | o)
Children have varied opportunities to develop skills for entering into social groups, developing
friendshipsJearning to help, and other psocial behavior.

This criterion is about opportunities, not staff support with social skills. Evidence includes schedules that include r
groupings and clean up times, and for environments that provide for small (2 children) and larger groupings.

a

2.B.06 | T-P-K | Random | o)
Children have varied opportunities to
a | interact positively, respectfully, and cooperatively with others.
b | learn from and with one another.
c | resolve conflicts in constructive ways.
Rate 6Yesd6 if there are no opportunities to obs

2.B.07 | T-P-K | Random | o)
Children have varied opportunities to learn to understand, empathize with, and take into account

a peoplebdbs perspectives.

I ncludes how well children get along in general. O
| abeling of childrendéds emotions or simple books or
kindergarten chiiiren could be helped to understand the feelings of other children or encouraged to write a note to
friend.

| 2.C. 1 Areas of Development: Physical Development

2.C.01 | I-T | Random | O, CP
Infants and toddlers/twos are provided:
an environment thallows them to move freely and achieve mastery of their bodies through self
initiated movement.
They have multiple opportunities to practice emerging skills in:
b | coordination, movement and balance, and
Cc | perceptuaimotor integration.
Perceptuamotor integration relates to the manner by which a child takes in sensory information, processes
interprets the information, and then responds automatically to it. Some examples of "perceptual motor integ
could include stacking blocks, ring skaeg, crawling through tunnels, copying visual cues or completing puzz

a

2.C.02 | I-T | Random | O, CP
Infants and toddlers/twos have multiple opportunities to develogister skills by acting on their

@ | environments using their hands and fingerswardety of ageappropriate ways.
2.C.03 | T-P-K | Random | O, CP
a | Children are provided varied opportunities and materials that supporhéite development.
Varied means two or mor e. AFi ne mot or dmeovemeénts usually in

the fingers) that enable such functions as writing, grasping small objects, and fastening clothing.

2.C.04 | P-K | Random | O, CP
Children have varied opportunities and are provided equipment to engage in large motor experiences t
a | stimulate a variety of skills.
b | enhance sensoyotor integration.
c | develop controlled movement (balance, strength, coordination).

© 2015. National Association for the Education of Young Children. This form may be reproduced for use by programs
seeking or maintaining NAEYC Accreditation. All rights reserved. Updated April 1, 2015.



Accreditation

NAEYC Early Childhood Program Standards and Accreditation Criteria
& Guidance for Assessment, Page 13 of 97

2.C.04 | P-K | Random | O, CP
d | enable children with varying abilities to have largetor experiences similar to those of their peers.
e | rangefrom familiar to new and challenging.
New and challenging: Look for evidence of movable or temporary large motor opportunities (e.g., traffic cof
courses, impromptu obstacle courses, sprinklers to run through in the summer) in addition to (eguldikes)
and/or stationary (e.g., climbers) equipment.
f | help them learn physical games with rules and structure.

Games with rules and structure include tdaking and other expected behaviors (for example, Hokey Pokey (¢
Simon Says or an activitgvented by the children themselves). Evidence for this indicator may also be seen
lesson plans or photos, or indicated by game equipment such as bean bags, bowling sets, or hopscotch sg
Rate as O6NoOppé6é if no | arge motor activity is o

Large motor experiences may include indoor and outdoor opportunities.

2.D.1 Areas of Development: Language Development |

2.D.01 | I-T-P-K | Random | FS, TS, PP
Children are provided with opportunities for language acquisition that
a | align with the progranphilosophy.
b | consider family perspectives.
Evidence of considering family perspective may include information from results of family survey, child inta
enrollment forms, or other communications with families regarding preferences with regandjtadpe
acquisition, especially when the home language is other than English.
c | consider community perspectives.
Community perspectives may include legislative requirements or community traditions (for example, a prog
serving a tribal communitworking to preserve its traditional language) when applicable. Examples may incly
discussions about activities done outside of the classroom as well as highlighting vocabulary specific to co
events and ethnic traditions.
2.D.02 | I-T-P-K | Random | O, FS, TS, CP
a Children are provided opportunities to experience oral and written communication in a language 1
family uses or understands.
I f English is the only | anguage spoken by families
2.D.03 | I-T-P-K | Random | o)

Children havevaried opportunities to develop competence in verbal and nonaxedahmu ni cat i o

a | responding to questions.
Rate O6Not Aged for infant groups.
b | communicating needs, thoughts and experiences.
¢ | describing things and events.
For infants and toddlers, the devel opment of <co
2.D.04 | I-T-P-K | Random | O, CP
Children have varied opportunities to develop vocabulary through
a | conversations,
b | experiences,
c | field trips, and

Field trips include walks.

d [ books.

Evi dence i ncl udes -appioprlate lboeks @nd field wips erother éxperieacgsewith follipvactivities
that explore what was seen, for example, exploring leaves collected or worms observed in the play yard or on a
neighborhood walk, ips to see (or visits from) farm and zoo animals, or visits with community service workers suc
police or fire fighters. Other evidence might i ncl
experiences.
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2.D.05 T-P-K Not Currently Assessed: Best Practice

a | Children who are nomerbal are provided alternative communication strategies.

2.D.06 | P-K | Random | O, CP
Children have varied opportunities and materials that encourage them to have discussions to solve prg
that are

a | interpersonal and
Interpersonal = interactions between children or between staff and children.
b | related to the physical world.
Physical world =discussions surrounding problem solving with everyday objects.
The intent is to help children talk througfreir thoughts and feelings to solve problems with others and with the phys
world. Opportunities include staff providing guidance on appropriate emotions. Watch for missed opportunities. R
interactions among children and/or between children stadf.

2.D.07 | P-K | Not Currently Assessed: Best Practice
Children are provided varied opportunities and materials that encourage them to engage in discu
with one another.

Dramatic playprops (telephones, dolls, clot)e puppets, flanndloards, language board games, and small animal
figures are examples of materials that promote discussion when used.

a

| 2.E. T Curriculum Content Area for Cognitive Development: Early Literacy |

2.E.01 | | | Always | O, CP
Infants have varied opportunitiesdmperience songs, rhymes, routine games and books through
a | individualized play that includes simple rhymes, songs and interactive games (e-g-ppegk
daily opportunities for each child to hear and respond to various types of books, inclutling lpdoks,

b wordless books, and books with rhymes.
Evidence of each type of book listed (picture books, wordless books and books with rhymes) must be seen
AWordl essdo books include books with few words i
imagery.
c | accesstodurable bookstieah abl e chil drends independent e
2.E.02 | T | Always | O, CP

Toddlers/twos have varied opportunities to experience books, songs, rhymes, and routine games throu

a individualized play that includes simple rhymes, songs and sequences of gesturéimger plays,
peeka-boo, pattycake, This Little Piggy).

b daily opportunities to hear and respond to various types of books, including picture books, wordle
books, and books with rhymes.

Evidence of each type of book listed (picture books, wordless books and books with rhymes) must be seen
AWordlesso books include books with few words i
imagery.

c | access to durable books that enable independent exploration.

d | experiences that help them understand that pictures can represent real things in their environme
Books, songs, etc. should be linked to concrete objects and direct experiencémoméha learning environmen

2.E.03 | T-P-K | Random | O, CP

Children have opportunities to become familiar with print. They are actively involved in making sense o
and they have opportunities to become familiar with, recognize, and use printitegssible throughout the
classroom:

a | Items belonging to a child are labeled with his or her name.

b | Materials are labeled.

c | Printis used to describe some rules and routines.

Hand washing instructions count if they are developmentally appromiatgosted where children can see the
d | Teaching stafhelp children recognize print and connect it to spoken word.

© 2015. National Association for the Education of Young Children. This form may be reproduced for use by programs
seeking or maintaining NAEYC Accreditation. All rights reserved. Updated April 1, 2015.




NAEYC Early Childhood Program Standards and Accreditation Criteria

Accreditation & Guidance for Assessment, Page 15 of 97
2.E.04 | P-K | Always | O, CP

Children have varied opportunities to

be read books in an engaging manner in group or individuadittidgs at least twice a day in fdky

a programs and at least once daily in fddfy programs.
Posted schedule may be used as evidence of 2 reading periods. Programs that end at or before 3 PM daily
considered hailflay programs for the purpose assessing this indicator. If there is a reading center and sched
free choice time or reading center time, count as one reading time.

b be read to regularly in individualized ways including-tox®ne or in small groups of two to six
children.

Theintent is that children have opportunities to be read to that are not just in big groups or on their own; an
they have a chance to interact with the story and ask questions. Evidence may include posted schedules,
as well as observation. Ree no i f children access books but st
are not accessed by individuals during the observation or no small group reading is observed.

c | explore books on their own and have places that are conducive taehemjoyment of books.

have access to various types of books including storybooks, factual books, books with rhymes, a

d books, and wordless books.
Evidence of each type of book listed (storybooks, factual books, rhyming, alphabetrdleds) must be seen.
AWordl essdo books include books with few words i
imagery.

e | be read the same book on repeated occasions.

f | retell and reenact events in storybooks.

g | engage irconversations that help them understand the content of the book.
Rate O6NoOppd if no book is read during observat

h | be assisted in linking books to other aspects of the curriculum.

i | identify the parts of books and differentiate print from pictures.

I f children are read a story, you must see some
during observation.

2.E.05 | P-K | Random | O, CP
Children have multiple and varied opportunities to write:

a | Writing materials andctivities are readily available in art, dramatic play, and other learning center
Learning centers include any area of the classr
for example, the art area, book corner, block area, @ndtic play center. Writing materials must be present ir
least two learning centers.

b Various types of writing are supported, including scribbling, Idiftermarks, and developmental
spelling.

¢ | Children have daily opportunities to write or dicttieir ideas.

d Children are provided needed assistance in writing the words and messages they are
trying to communicate.

Children are given the support they need to write on their own, including access to the

e | alphabet and

f | to printed words aboubpics of current interest,
both of which are made available at eye level or on laminated cards.

Children see teaching staff model functional use of writing and are helped to discuss the many w.
9 writing is used in daily life.

2.E.06 P-K Not Currently Assessed: Best Practice
Children are regularly provided multiple and varied opportunities to develop phonological awareness:
Children are encouraged to play with the sounds of language, including syllables, word families,
phonemes, usindiymes, poems, songs, and finger plays.
Children are helped to identify letters and the sounds they represent.
Children are helped to recognize and produce words that have the same beginning or ending sot
Chi | dr enitidiesl efferes todrite letters that represent the sounds of words are supported.
Evidence include lesson plans, schedules, charts, and conversations.
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2.E.07 | P-K | Random | O,CP
Children are given opportunities to
a | recognize and
b | write letters.

2.E.08 | P-K | Random o)
Children have access to
a | books [throughout the classroom] and
b | writing materials [throughout the classroom]

throughout the classroom.
Look for books and writing materials in at least two areas of the classroom, do not include centers speaifiintpand

writing.
2.E.09 | K | Random | O, CP
Kindergarteners have varied opportunities to learn to faadliar
a | words,

b | [familiar] sentences, and
¢ | simple books.

2.E.10 | K | Random | O, CP
Kindergartners are encouraged to identify phonemesids through varied activities, including
a | writing and
b | games.
A phoneme is an individual sound within a spok-etme/kiy
/ah/ and /t/ sounds.

2.E.11 | K | Random | O, CP
a | Each kindergartnds encouraged to write independently each day.
Rate as 6Yes6 if children are given the opportunit

include schedules indicating journal time, a writing center, or writing materialgahla throughout the classroom.

| 2.F.1 Curriculum Content Area for Cognitive Development: Early Mathematics

2.F.01 | I-T | Random | O, CP
Infants and toddlers/twos are provided varied opportunities and materials to
use language, gestures, andterials to convey mathematical concepts such as more and less and
small.
b | see and touch different shapes, sizes, colors, and patterns.
¢ | build number awareness, using objects in the environment.
d | read books that include counting and shapes.

a

2.F.02 | T-P-K | Always | O, CP
Children are provided varied opportunities and materials to build an understanding of numbers, n
names, and their relationship to object quantities and to symbols.
Evidence includes (but is not limited:to)

Toddlers/Two$ teaching staff count, for example, when giving napkins to a small group of children; simple humbeg
books are provided
Preschooli children count, the following items are accessible to children and organized for their use: number puzz
books, matching games and counting bears.
Kindergartenerd children count, in addition to those for preschool there are also items such as calendars and rule
measuring tapes accessible to children and organized for their use.

a
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2.F.03 | T-P-K | Random | O, CP

Children are provided varied opportunities and materials to categorize by one or two attributes su

shape, size, and color.

Evidence may include such things as manipulative materials (e.g. counting bears, sea shells lesson plans, curricl

webs, photographs, sorting bins, and classroom graphs or charts).

a

2.F.04 | T-P-K | Random | o)
Children are provided varied opportunities and materials that encourage them to integrate mathe
terms into everyday conversation.
Examples of mathematicrms: more, less, big, little, longer, round, square, add, plus, inch, measure, take away,
volume, mass, how many, five, first.

a

2.F.05 | P | Random | O, CP
Children are provided varied opportunities and materials that help them understand theafaneaptiremen
by using
a | standard and
Evidence includes such things as rulers, yard sticks, tape measures, measuring cups and spoons, and disj
measurements of childrends heights.
b | nonstandard units of measurement.
Evidence includes use tifings such as unit blocks, rods, counting manipulatives, squirt bottles, pitchers, or
di splays of cutouts of childrenés feet used to

2.F.06 | P-K | Random | O, CP
Children are provided varied opportunities and materiamtierstand basic concepts of geometry by
a | for example, naming and recognizing tvemd threedimensional shapes and recognizing how figures
are composed of different shapes
Evidence may include lesson plans; a classroom materials list; posters andlisghlays of shapes; unit blocks, legos,
and other geometric play materials.

2.F.07 | P-K | Random | O, CP
Children are provided varied opportunities to build an understanding of time in the context of thei
schedules, and routines.
Evidence majnclude such things as dramatic play props or authentic materials (clocks, watches, stop watches, tir
developmentally appropriate class schedules posted, curriculum webs, or lesson plans. Staff conversation with ck
about time or routine is evidee of opportunity.

a

2.F.08 | P-K | Random | O, CP
a Children are provided varied opportunities and materials that help them recognize and name rep
patterns.

Repeating patterns are sequences of colors, shapes, sounds or other attributes that occur again and again. Evide
includes such things as: clapping or beating a drum LAWMJD-SOFT; lining up blocks in repeating color or shape
sequences; learning dancegs; using an abacus or playing Connect 4.

2.F.09 | K | Random | O, CP
Kindergarteners are provided varied opportunities and materials to use
a | standard [units of measurement] and
Evidence includes things such as rulers, yard sticks, tape measwteserp| ays of measur e
height.
b | nonstandard units of measurement, and
Evidence includes use of things such as unit blocks, rods, counting manipulatives, or displays of cutouts of
childrenbds feet used to count as units of measu
c | to assign numerical values to measurements.
Graphing or other documentation of measurements would also serve as evidence.
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2.F.10 | K | Random | O, CP

Kindergartners are provided varied opportunities and materials to

a | create [repeating and growipatterns],

b | represent [repeating and growing patterns],

c | discuss [repeating and growing patterns], and

d | extend repeating and growing patterns.

In a repeating pattern, a certain sequence of colors, shapes, sounds or other elements is repeaied again, for
example, circle, circle, square, circle, circle, square. Growing patterns change from one value to another in a prec

manner, for example, stacks of 2 blocks, 4 bl ocioan

materials such as beads, blocks, counting cubes, lesson plans, photographs, curriculum webs, classroom materiz

and displays. The clapping song ABingoo is an exam
2.F.11 | K | Random | O, CP

Kindergartners are providedried opportunities and materials that encourage them to use written
mathematical representations in everyday experiences.
Evidence includes such things as flashcards, calendars, or math being applied to daily routines or daily message

a

2.F.12 | K | Random | O, CP
Kindergartners are provided varied opportunities and materials to use numerical symbols and to
operations on quantities, such as adding, taking away, and dividing into equal and unequal subs¢
Evidence may include lesson plans, photographs, flashcards and other classroom materials. Conversations regat
these concepts can be evidence of opportunity. Evidence MUST include reference to humerical symbols (1, 2, 3)
numerical operators ( +- x = ).

a

2.F.13 | K | Random | O, CP
Kindergartners are provided varied opportunities and materials that introduce them to convention
for understanding time such as a calendar and a clock.

Materials MUST include two or more conventional tools for understanding time such as clocks, calendars, watche
watches, and timers. Evidence may also include lesson plans, displays, or photographs that refer to these conver
tools.

a

| 2.G. 1 Curriculum Content Area for Cognitive Development: Science

2.G.01 | I-T | Random | O, CP
Infants and toddlers/twos are provided varied opportunities and materials to
a | use their senses to learn about objects in the environment.
b | discover that they can make things happen and solve simple problems.
This is the learning of causend-effect relationships.

2.G.02 | P-K | Random | O, CP
Children are provided varied opportunities and materials to learn key conteprirasigles of science such ag
the difference between living and ntiving things (e.g., plants versus rocks) and life cycles of vario
organisms (e.g., plants, butterflies, humans).
b | earth and sky (e.g., seasons; weather; geologic features;Hajshadow; sun, moon and stars).
structure and property of matter (e.g., charagties that include concepts suchhasd and soft, floating
¢ | and sinking) and behavior of materials (e.g., transformation of liquids and solids by dissolving or
melting).
Exploration of sound (loud/soft), speed (fast/slow), magnets, or light and shadows is also considered evide

a

2.G.03 | P-K | Random | O, CP
Children are provided varied opportunities and materials that encourage them to use the five sen
observegxplore, and experiment with scientific phenomena.
Evidence related to at least 3 out of the 5 senses should be observed in order to give credit.

a
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2.G.04 | P-K | Random | O, CP
a Children are provided varied opportunities to use simple tools to observe objects and scientific
phenomena.
Simple tools include materials such as bug boxes, binoculars, magnifying glasses, gears, levers and can be man
tools as well.
2.G.05 | P-K | Random | O, CP

Children are provided varied opportunities and materials to

a | collect data and to

b | represent and document their findings (e.g., through drawing or graphing).
The process of data collection and documentationhierentlyscientific; the subject matter of what is collected and
documented does not have to refer to science topics such as biology or physics.

2.G.06 | P-K | Random | O, CP
Children are provided varied opportunities and materials that encourage them to thstikngaed
reason about observed and inferred phenomena.
Evidence includes such things as science experi men
i fo questions.

a

2.G.07 | P-K | Random | o)
Children are provided variegpportunities and materials that encourage them to discuss scientific
concepts in everyday conversation.
Scientific concepts include things such as life cycles of organisms; structure and property of matter (hard, soft;
floating/not floating; transformadin of liquids and solids); speed; weather, seasons, time; light and shadow. Credit
be given for provision of materials that encourage conversations that involve topics such as these as well as for €
of childrends c oncsintheactassmomsportfolioo ut t hese t op

a

2.G.08 | P-K | Random | O, CP
Children are provided varied opportunities and materials that help them learn and use scientific
terminology and vocabulary associated with the content areas.

Evidence may include such thirgs photographs, books, lesson plans, labeling of classroom materials, materials lig
and curriculum webs. Conversations that include use of scientific terminology (e.g., melt, freeze, hot, cold, sink, fl
earth, insect, life, seed, weather) can b&lerce of opportunity.

a

| 2.H.i1 Curriculum Content Area for Cognitive Development: Technology

2.H.01 | T-P-K | Random | 0,TS
The use of passive media such as television, film, videotapes, and audiotapes is limited to
developmentally appropriate programming.
Rate 6Yesd if no use of passive media is observed.
The intent of this criterion is that these types of media be selected with intentionality and that they are used to exf
enrich, and implement the overall goals and curriculum. Other examples cd mellide: DVDs, digital music files,

a

CDs, etc.

2.H.02 | P-K | Random | )
All children have opportunities to access technology (e.g., tape recorders, microscopes, computers) thg
can use

a | by themselves.

b | collaboratively with their peers.

¢ | with teaching staff or a parent.
Technology is defined broadly to include knowledge and use of tools and machines, not simply computers and ot
of high technology but also things such as tape recorders, cameras, and video as well as simple teals likdeels,
and levers. Technology can be used too by teachers or children, and includes use of technology in dramatic play
disconnected computer keyboard).
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2.H.03 | P-K | Random | O, CP
Technology is used to
a | extend learning within thelassroom.
Technology seen in shared program spaces can be
intended for use by children.
b | integrate and enrich the curriculum.
Technology is defined broadly to include knowledge and use of tools and machines, not simply computers and ot
of high technology but also things such as tape recorders, cameras, and video as well as simple tools like gears,

and levers. Tdmology can be used too by teachers or children, and includes use of technology in dramatic play (e
disconnected computer keyboard).

2.J.7 Curriculum Content Area for Cognitive Development: Creative Expression and
Appreciation for the Arts

2.J.01 | I-T-P-K | Random | O, CP
Rateeachi ndi cat or as 6 Ye s 0 inthdtindichtorihchides an elememr of cuftysabdiversityn | t y
Children are provided varied opportunities to gain appreciation of

a | art [in ways that reflect culturaiversity],
Evidence can include posters, sculptures, art supplies, art projects. Crayons that represent varying skin tor
need to -cswlyt iMmalld ion them in order to receive cr
culture,discussing and viewing art from different cultures, and books that include art from across the world.
b | music [in ways that reflect cultural diversity],
Evidence can include songs, CDs, tapes, musical instruments.
c | drama [in ways that reflect culturdiversity], and
Drama is defined in the broadest sense and includes dramatic play or pretend pBlp¢&xpeople, foods in
housekeeping, etc.).
d | dance [in ways that reflect cultural diversity],
Rate as O6NoOpp6é unless evidence of culturally d
are props, or if dancing occurs during the observati@vidence can include, clapping or swaying, pictures of

dancers, or dance props/saas that may reflect varying cultures. Materials should be grouped or utilized in
a way that it promotes exploration of dance in diverse ways.

in ways that reflect cultural diversity.

Opportunities include access to materials. Look for evidenaet,ofnusic, drama and dance and at least one
representation of cultural diversity for each (art, music, drama, dance).

2.J.02 | I-T | Random | O, CP
a Infants and toddlers/twos are provided varied opportunities to explore and manipuappeg@iate ari
materials.
2.J.03 | I-T | Random | O, CP

Infants and toddlers/twos have varied opportunities to express themselves criaivagis freely
a | moving to music.

Toddlers/twos have varied opportunities to engage in pretend or imaginative play.

2.J.04 | T-P-K | Random | O, CP
Children are provided varied opportunities to learn new concepts and vocabulary related to
a |art,

Evidence of opportunities can include posters, sculptures, art supplies, art projects. Examples of concepts
vocabulary caninclude ocabul ary/ concepts such as fAtextur eohf

iscul ptureo, #Acoll aged, fAbrushesodo, Awatercol ors
b | music,

Evidence of opportunities can include songs, CDs, tapes, musical instruments. Exawviptedaiarry/concepts

include Atempod, fAmusiciano, fArhythmo, Ajazzo,

AfRaffi o, ABob Marl eyo.
c | drama, and
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2.J.04 | T-P-K | Random | O, CP
Drama includes dramatic or pretend play. Drama is defined in the broadest sense and includes dramatic ofr
play (ex. doll house people, foods in housekeeping, lawn mowers). Examples of opportunities include prog

dramatic play, puppetsorapupgt st age. Examples of vocabul ary/c
flemotionso, facto, fAimake believeo.
d | dance.
Evidence of opportunities can include dance CDs, dance tapes, clapping or swaying, pictures of dancers, s
or other dance propsEa mpl es of vocabul ary/ concepts include
iball eto, Atapo, Aroll 6, Afloato, ASwan Lakeo.
Conversations and lesson plans about these things can be evidence of opportunity. Varied means two or more f¢
indicator.
2.J.05 | T-P-K | Random | O, CP

Children are provided varied opportunities to develop and widen their repertoire of skills that supy
artistic expression (e.g., cutting, gluing, and caring for tools).

Conversations about these things can be evidenoppafrtunities. Varied means two or more. Evidence may include
scissors, play dough, clay, tools, painting, glue, lesson plans, art projects, lists of materialsjcleanines.

a

2.J.06 | P- K | Random | O, CP
Children are provided many and vargoknrended opportunities and materials to express themselves
creatively through

a | music,
Evidence can include songs, CDs, tapes, musical instruments.
b | drama,

Drama is defined in the broadest sense and includes dramatic or pretend play (exduplk foods in
housekeeping, etc.).
c | dance and
Evidence can include dance CDs, tapes, clapping or swaying, pictures of dancers, scarves or other dance
d | two- and threedimensional art.
Evidence can include posters, sculptures, art supplies, art projects, lesson plans. Evidence must include o
example of each type of art.
Conversations about these things can be evidence of opportunity. Varied means two or more. The interitesicthis
that children have time and materials to openly explore these activities. Evidence can include a schedule that prg
time for children to work with materials in a way that is not designed to achieve a specific product or goal.

2.J.07 | P-K | Random | O, CP
Children have opportunities to respond to the art of
a | other children and
b | adults.

Evidence may include: Conversations, lesson plans, individual child sharing time, posters/books about famous ar
invitations/interactions with local artists.

| 2.K. i Curriculum Content Area for Cognitive Development: Health and Safety

2.K.01 | T-P-K | Random | O, CP
Children are provided varied opportunities and materials that encourage good health practices st
serving and feeding themselves, rest, good nutrition, exercise, hand washing, and tooth brushing
iVari eddo means two or mor e diffeteptledlth practicestsucb as exercisa dMDe e
nutrition. Conversations about these things can be evidence of opportunity. Evidence may include such things as
posters, lesson plans, pedischedules, and materials that address the benefits of good health practices.

a
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2.K.02 | T-P-K | Random | O, CP

Children are provided varied opportunities and materials to help them learn about nutrition, including

a | identifying sources of food and
b | recognizing,

Cc | preparing,

d | eating, and

e

valuing healthy foods.

Conversations about these things can be evidence o
such things as posted menus, lesson plans, books, posters, play foods, field trips to agricultural farms/orchards, ¢
vegetable garderetc.

2.K.03 | T-P-K | Random | O, CP

Children are provided varied opportunities and materials that increase their awareness of safety rules i

a | classroom,

ACl assroomd here includes shared outdoor and in

b | home, and community.
Materials must be presented in a developmentally appropriate manner to give credit. Evidence of safety rules incl
things sub as procedures to follow in fire, hurricane, or earthquake drills that may be followed in the classroom ar
home, and safety procedures relevant to the community (such as preparing for a hurricane in a coastal communit
Additional evidence includevisits from community helpers, and materials such as books, pretend stop signs and li
and community helper figures.

2.K.04 | T-P-K | Random | O, PP

a | Children have opportunities to practice safety procedures.
Evidence of opportunities to practice safety procedures includes things such as fire, hurricane, or earthquake drill
crossing astreetsafellEvi dence al so includes daily safety pr ocgé
f e et dlsanchon $tars.

2.K.05 P-K Not Currently Assessed: Best Practice
Children are provided opportunities to discuss, ask questions, and express fears about visiting th
clinic, hospital, or dentist; getting shots; and taking medicine.

Examplesnay include conversations, books, posters and materials related to these topics.

a

| 2.L.1 Curriculum Content Area for Cognitive Development: Social Studies |

2.L.01 | I-T-P-K | Random | O, CP
Children are provided varied learning opportunities that fgaisitive identity and an emerging sense of
a | self and
Evidence may include self portraits, family pic

reflect the cultural backgrounds of the children, displays/posters celebidiffiegences, etc. For infants look for
mirrors and opportunities for self exploration.
b | others.
Evidence may include team/group activities, job/responsibility charts, books and props that are reflective of
community, ie: post office, grocery stofieg department, etc.
Conversations, books, and lesson plans addressing positive identity of self and others can be evidence of opport
AiVari edd means two or mor e.

2.L.02 | T-P-K | Random | O, CP
Children are offered opportunities to become a giitie classroom community so that each child fee
accepted and gains a sense of belonging
Evidence includes such things as lesson plans, job/responsibility charts, names on displays/artwork, activities tha
opportunities for all children to paidipate fully. Children have opportunities to provide input to determine materials,
themes, and/or activities in the classroom.

a
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2.L.03 | T-P-K | Random | O, CP
Rateeachi ndi cat or as 06 Yes 0 inthétindichtorihckidesanom her eppppi cal t g

means two or more
Children are provided varied opportunities and materials to builduhderstanding of diversity in
a | culture [in nonstereotypical ways],
Evidence may include, but is not limiteq conversations, books, posters, and other materials that demonstra
people of various cultures in negtereotypical representations.
b | family structure [in norstereotypical ways],
Nonstereotypical evidence may include but is not limitegéognition of variations in family structure (ex.
Phot ographs of childrendéds families, etc).

c | ability [in nonstereotypical ways],
Diversity in ability refers to range of ability, including but not limited to disability.

d | language [imonstereotypical ways],
Language diversity can include bilingual labels in the classroom, bilingual communication, multilingual mus
selections, and use of sign |l anguage. Credit fo
language are observed. Evidence for avoiding stereotypes in language references may include providing e
opportunities for all children to discuss and participate in leadership roles, and in activities such as dramati
where children may choose to paipiate in nonstereotypical roles. References to age, sex, religion, race, abi
et c. should be used only i f they are relevant a
people.

e | age [in nonstereotypical ways], and
Nonstereotypical evidence may include, but is not limited to, conversations and materials that demoldgirate

| and younger people in the same roles and/or a variety of roles (e.g., not all old people are grandparents).
f | gender

Nonstereotypicakvidence may include men and women in nontraditional jobs or FEdegxample, men and
women are equally capable of leadership roles, nurturing roles, physically active jobs.
in nonstereotypical ways.
Conversations about these things can be evidehopportunity. Books, music, musical instrument, toys, play food,
posters, ability aids (glasses, crutches), dolls, field trips and drpsdothing may all present opportunities and materi
relevant to diversity. Group made books or displays thadtilhte diversity among children and/or their families can be
evidence of this criterion.

2.L..04 | T-P-K | Random | O, CP
Children are provided opportunities and materials to explore social roles in the family and workpl
through play.
Evidence couldnclude conversations about social roles, lesson plans, books, and access to materials and props v
provide children the ability to assume a humber of roles in the family and workplace.

a

2.L..05 | T-P-K | Random | O, CP
Children are provided varied opportunities and materials to learn about the community in which tl
live.

Opportunities and materials should include sa@pecific to the actual community in which children lizgidence
includes things such as information about community workers, visits by community workers, or opportunities to vi
libraries, parks or markets, or ride a bus. Generic books and posters about community resources and helpers/wo
insufficient to meet this criterion.

ACommunityo need not be a town or neighborhood. Mi
of communities within which a program might function.

iVari edd means two or mor e.

a

2.L.06 | P-K | Random | O, CP

Children have varied opportunities to engage in discussions about

a | fairness,
b | friendship,
c | responsibility,
d | authority, and
e | differences.
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2.L.06 | P-K | Random | O, CP
Evidence includes things such as: books about thes
gener al responses to, and compliance with, teachin
participation in keeping he c¢cl assroom neat and cl ean; conflict r

negotiate problems.

2.L.07 | P-K | Random | O, CP
Children are provided varied opportunities and materials to learn about physical characteristics o
local environment as a foundation for learning geography.
Rate 6Yesd6 if examples that children are | earning
Examples may include rivers, gardens, mountains, parks, buildings, community $esiaesl neighborhood layout.
Varied means two or more.

a

2.L.08 | P-K | Random | O, CP
Children are provided varied opportunities and materials to learn how people affect their environment i
a | Positive (e.g., recycling) and
b | Negative (e.g., pollutingyays.
Evidence could include conversations teachers have with children about positive and negative consequences of |
and recycling. Evidence could also include books, posters, displays, and lesson plans that address these issues,
classroom recylng program, efforts to reduce pollution and/or energy use, planning and/or planting a garden, fielg
to local parks to collect litter or visit a recycling center.
iVari edd means more than one.

2.L..09 P-K Not Currently Assessed: Best Practice

Children are provided varied opportunities and materials that allow them to contribute to theimgelbf

a | their classroom and

b | the community, including care for the social and physical environments in which they live.
The intent of this criteriors to teach and provide materials so that children can positively contribute in creating a
harmonious environment within both their classrooms and their community. The program itself may be included a
the community; program wide initiatives in whichildren participate can be used to meet this criterion.
Examples include, but are not limited to: Lesson plans, pictures, materials of sendingwatl gatrds to sick
classmates, helping out younger children in their center, eteleloped rules,ral job-charts,food drives, clothing
collections, etc.

2.L.10 | P-K | Random | O, CP
Children are provided opportunities and materials that build a foundation for understanding econ
concepts (e.g., playing restaurant, managing a store, and idensifydnexchanging mongy

2.L.11 | K | Random | O, CP
Kindergartners are provided opportunities and materials that help them link learning about their
a | hometown, their state, the United States and their country of origin to previous learning, as a four
for learning geography, history, and social studies.
The intent of the criteria is for kindergartners to be provided opportunities to learn geography, history, and social {
in concrete ways that provide a meaningful connection of these broader topics to their personal daily experiences
Evidence couldnhclude such things as conversations, books, lesson plans, and self made book/maps that expand
daily experiences with these topics and relate these experiences to broader world choogdts: at least two
examples.
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| Standard 3 i Teaching |

| 3.A.1 Designing Enriched Learning Environments |

3.A.01 | I-T-P-K | Always | O, TS, CP
Teaching staff, program staff or botlork as a teamto implement daily teaching and learning
a | activities, included Individualized Family Service Plans (IFSPs), Individualized Education Prograr
(IEPs), and other individual plans as needed.
The intent of this criterion ieamworkin daily practices. Evidaece includes things such as how staff functions togetheg
the classroom, and may include (but does not have to include) scheduled meetings for IEPs or IFSPs required fo
diagnosed with special e e d s . Rate as O6N/ A erfworlewithyhegraoug t eachi ng

3.A.02 | I-T-P-K | Random | o)
a |[Teachers design an environment that protect
Rate 6Yesd6 if teaching staff take steps t o ptheivhealtht

and safety.
3.A.03 | I-T-P-K | Random | [
Teaching staff support childrends needs for:

a | physical movement,
b | sensory stimulation,

c | fresh air.
If children do not go outside to play during the observation, posted daily schedules omateegal evidence may
be used to rate this indicator. Rate O6Nodé if yo
children get fresh air.

d [rest, and
fiResto includes, but is not |imitéddetrotéeimeddlRe

include opportunities for children to quietly rest in a soft and/or sgtinate area that is away from active, noisy
or busy areas of the classroom. Examples include a quiet reading/puzzle area, cozy corner/nook, or other
intentionally provided space/time for the purpose of resting or engaging in quiet play.

e | nourishment.

A posted schedule or other materi al evidence may b
activities take place AND theege no schedules or other evidence that the children have opportunities to engage in
activities.

3.A.04 | I-T-P-K | Random | o)

Teachers organize space and select materials in all content and developmental areas to stimulate

a | explorationgexperimentation, discovery, and

b | conceptual learning.
The intent of this criterion is that teachers will be intentional when organizing and presenting materials in the clas
Evidence may include: a variety of materials in all learning centersearckissroom; materials for core content areas g
logically grouped together to convey concepts; materials are given sufficient space that they are easy for children|
access and explore, experiment and discover.

3.A.05 | T-P-K | Random | o)
Teachers work tprevent challenging or disruptive behaviors through
a | environmental design.
b | schedules that meet the needs and abilities of children.
c | effective transitions.
d | engaging activities.
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3.A.05 | T-P-K | Random | o)

Rate 6Yesd if no challenging behaviors are seen.

Evidence couldhclude but is not limited to schedules, lesson plans, photos of classroom layouts.

Definition of challenging behavior: fAChallenging b

development and success at play, (2) is harmfuiécchild, other children, or adults, [or] (3) puts a child at high risk fc
|l ater social probl ems or sChalengihgBéhaviodinuYowng Ghild@EXi&d.)s e r
Pearson Education Inc., 2007, p. 8).

Examples of challenginigehavior: Physical aggression (hitting, biting, shoving, whacking with toys), relational
aggression (AYou candét play with uso, verbal bul Iy
observe classroom rules.

3.A.06 | T-P-K | Random | O, CP
a | Teachers create classroom displays that help children reflect on and extend their learning.
They ensure that childrends recent works pr
graphic representation, atftteedimensional creations) and that
iPredominated means appears in the majority or
c |[some displays are at childrends eye level
One or more display areas are at childrenbs eye

Evidence could include but is not limited to: current works of art/expression on display, display areas that are creg
around current curriculum topics or areas of interest for children.

3.A.07 | T-P-K | Random | O, CP
Teaching staff and children wotegether to arrange classroom materials in predictable ways so ch
know where to find things and where to put them away.

Rate this criterion as 6 No-ap;mostofthe enddeeih mossof tlkertirae dd roi heli
clean-up activities or do not know (show confusion about) where to store classroom materials.

Children are allowed to join in the decision making process about where items and classroom materials are going
stored. Materials currently in use are storiedareas that are accessible to children and may be labeled with words ¢
pictures.

a

3.B. 1 Creating Caring Communities for Learning |

3.8.01 | I-T-P-K | Random | O,FS
Teaching staffés daily interactions demonstr at
a | the children theyeach.

b [the childrenbds families.

¢ | the social, linguistic, and cultural context in which the children live.

3.B.02 | I-T-P-K | Random | O, FS, CP
Teaching staff create and maintain a setting in which children of differing abilities can progregsiiadtice,
toward increasing levels of:

a | autonomy,

b | responsibility, and

c | empathy.
Teaching staff differentiate their responses to individual children and help them as needed to be independent, lea
care of themselves and their own needs, @mdattention to the needs and feelings others. For infants, this may inclu
encouraging them to roll over or reach things on their own as signs of autonomy and responsibility.

3.B.03 | I-T-P-K | Random | O,FS
Teaching staff develop individueglationships with children by providing care that is:
a | responsive,
b | attentive,
c | consistent,
d | comforting,
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3.B.03 | I-T-P-K | Random | O,FS

e | supportive, and

—h

culturally sensitive.

Evidence of culturally sensitive car emusig orlartifaces that
reflect the diversity of children and families who make up the classroom population.

3.B.04 | I-T-P-K | Always | o)
Teaching staff are active identifying and countering any teaching practices, curriculum approachge
a | or materialghat are degrading with respect to gender, sexual orientation, age, language, ability, r
religion, family structure, background, or culture.

Books and materials should not reflect stereotypical characterizations of cultures and ethnicities, foe egartgain
caricatures, images that only depict male Caucasian executives ar@anaasian workers, or images limited to two
parent families.

3.B.05 | I-T-P-K | Random | O,FS
Teachers help individual children learn socially appropriate behaviprdwding guidance that is
consistent with the childbés | evel of develo
Look for staff members guiding children into social encounters, helping children understand how other children ar
feeling, using fApleaseodo, 0 tbnd&, yeuo, 0 Eacuksef amebDs
of events and feelings.

a

3.B.06 | I-T-P-K Random | o)
Teachers:
a_ | manage behavior and
Rate O6Not Aged for infants. Managing behayviwthout m

threats, bribes, or raised voices.
b | implement classroom rules and expectations in a manner that is consistent and predictable.
For infants, consider the consistency and predictability of responses by teaching staff.

3.B.07 I-T-P-K Not Currently Assessed: Best Practice
Teachersdéd responses to challenging, unpredict g
childrenods

a | home and

b | classroom life.
Examples may include conversations with the parent and/or child, letmus) and narration, etc.
Definition of challenging behavior: "Challenging behavior is any behavior that (1) interferes with children's learnin
development and success at play, (2) is harmful to the child, other children, or adults, [or] (3) putsat bigh risk for
later social problems or school failure." (Kaiser & Rasminsky, Challenging Behavior in Young Children (2nd Ed.),
Pearson Education Inc., 2007, p. 8).
Examples of challenging behavid?hysical aggression (hitting, biting, shoving, whackwith toys), relational
aggression ("You can't play with us", verbal bullying), tantrums, whining, testing limits, refusal to follow directions
observe classroom rules.

3.B.08 I-T-P-K 5 Not Currently Assessed: Best Practice

Teachers notice patternsn chi | drends chall enging behavio
individualized responses.

Definition of challenging behavior: "Challenging behavior is any behavior that (1) interferes with children's learnin
development and success at pl@),is harmful to the child, other children, or adults, [or] (3) puts a child at high risk
later social problems or school failure." (Kaiser & Rasminsky, Challenging Behavior in Young Children (2nd Ed.),
Pearson Education Inc., 2007, p. 8).

Examples othallenging behaviorPhysical aggression (hitting, biting, shoving, whacking with toys), relational
aggression ("You can't play with us", verbal bullying), tantrums, whining, testing limits, refusal to follows direction
observe classroom rules.

a
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3.B.09 | I | Random | o)
Teaching staff create a climate of respect for infants by looking for as well as listening and responding
a | verbal and
b | nonverbal cues.

3.B.10 | I-T | Random | o)
Teaching staff individualize routine care (e.g., learning to ustilet and to feed oneself) by
a |[incorporating family practices whenever pos
preferred language.
Rate 6Yesd6 if staff individualize routi nguagear e, eV
3.B.11 | T-P-K | Random | O, CP
Teaching staff create a climate of mutual respect for children by being interested in their
a | ideas,

b | experiences, and
c | products.

3.B.12 | T-P-K | Random | O, FS, PP
Rate O6NoOppd if no challenging behaviors are obser
Teachers address challenging behavior by
a lassessing the function of the chil dds behav

b | convening families and professionals to develop individualized plans to address behavior.
Rat e 0 il @&vidende is seen in the classroom.
The individualized plans do not have to be formal IEPs, but may consist of informal meetings, phone calls,
and/or other modes of communication to discuss plans to address the behaviors.
c | using positivdbehavior support strategies.
Evidence may include such things as policies, examples of how the program addressed a challenging behavior in
or notes between parents and teachers.
Definition of challengi ng behawiioorr :t HaCth a(l 21 )e nign tnegr fbe
development and success at play, (2) is harmful to the child, other children, or adults, [or] (3) puts a child at hagh
|l ater soci al probl ems or sChalengihgBehaaiorinYoueq.Childré(i&Ed.)s e r
Pearson Education Inc., 2007, p. 8).
Examples of challenging behavior: Physical aggression (hitting, biting, shoving, whacking with toys), relational
aggression (AYou canét pl ay hiningttdsting lenids, refusa to fmlbows dibectibns gr
observe classroom rules.)

3.B.13 P-K Not Currently Assessed: Best Practice
Teachers provide children opportunities to affect what happens in the classroom through participation i
decision makingbout issues concerning

a | classroom behavior,
b | plans, and
Cc | activities.
Examples may include children creating classroom rules, talking about behavior, contributing to lesson plans (i.e.

projects to do that day, week or month) or choosilagsroom activities during free choice/free play. Lesson plans, pk
and posted materials may also be examples of such opportunities.

| 3.C. 1 Supervising Children |

3.C.01 | I-T-P-K | Random | o)
a | Teaching staff supervise by positioning themselves to semag children as possible.
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3.C.02 | T [ Required | O, PP

a | Teaching staff supervise infants and toddlers/twos by sight and sound at all times.
Teaching staff who are responsible for the care of the children enrolled in the gnoeed to be able to hear all infants
and toddlers at all times. All infants and toddlers should be easily seen (if not in the direct line of sight, then dgpyioc
or slightly adjusting oneb6s posi ti ododsndineedaabe direcydobkin
at each child at all times to meet the requirement for sight supervision.

The program should have a written policy stating that staff need to be able to see and hear all infants and toddler:
times. Astatementhat i nfants and/or toddlers fiare never | ef

This is a required criterion. If a child is in immediate danger, assessors must immediately notify the program
administrator and contact the NAEYC Acadertfythe assessor determines that this criterion is not fully met after thg
observation, assessors must note this on the Required Criterion Report Form. If during the Program Portfolio rev
assessor determines that this criterion is not fully nhetassessor MUST list it on the Missing Evidence Request Foi
(MERF). If the criterion is still not fully met after the program responds to the MERF, assessors must note this or
Required Criterion Report Form. The Required Criterion Report Form ireshaith the program administrator at the
Closing Meeting, at which point the Program Administrator will be given a chance to respond in writing directly on
Required Criterion Report Form; OR choose not to respond during the site visit by checlapgitheriate box on the
form; AND/OR provide additional contextual information to the NAEYC Academy as part of the Administrator Eva
of the Site Visit.

3.C.03 | I-T | Always | 0, PP
When infants and toddlers/twos ateeping mirrors, video, or sounehonitors may be used to augme
a | supervision in sleeping areas, but such monitors may not be relied on in lieu of direct visual and :
supervision.
Rate as ONoOpp6 if no children are sl eeping dur
Teaching staff must supervise infants and toddler/twos by sight and sound at all times, including when chil
sleeping. Mirrors, videos or sound monitors may be used to augment supervision. To augment supervisio
that a teaching staff membeoes not rely only on a mirror, video or sound monitor to see and/or hear all chil
but that such devises enhance the ability to see or hear each child.
b | Sides of cribs are checked to ensure that they are up and locked.
Rate as ON/ Ab6 if cribs ar eRamtodg ase@NoO@ppd fi fcrndd
the observation.
Teachers, assistant teachers, or teacher aides are aware of, and positioned so they can hear an(
¢ | sleeping cHidren for whom they are responsible, especially when they are actively engaged with ¢
who are awake.
Rate as O6NoOpp6é if no children are sleeping dur
Teaching staff members must position themselves in such a way that tlseg eeual hear all children at all times
When infants and toddlers are sleeping in an area or room that is directly connected through open doors, W
and/or half walls to where the teaching staff members are located, an adult does not need to beghesen
sleeping area but must be able to see and hear children at all times.
If infants or toddler/twos sleep in a separate room that opens into a hallway and is not directly connected to the rc
which the teaching staff and awake children are ledat member of the teaching staff or other adult must be presen
the same room with the sleeping children and must be able to see and hear all children at all times.
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3C04 ] PR "~ Requred 0. PP

Teaching staff supervise childrerimarily by sight. Supervision for short intervals by sound is

a | permissible, as long as teachers check frequently on children who are out of sight (e.g., those wh

use the toilet independently, who are in a library area, or who are napping).

Preschaol and kindegarten ajed children:Teaching staff who are responsible for the care of the children enrolled in t

groupmustbeaware of wherechildren are atall times. The stictural design for any dassroom, restoomor other

program space must ot interferewith teacher's ahility to observe bildren according to criterion 3.C.04.

Whenan ancillary or allied professimal (such as a music teacher, art teacher, or librarian, spedal education cansultant)

is workingwith oneor more children, that personmaybe conddered a memberof the teachingstaff for supervision

purposesonly.

Preschaml agedchildren: Preschoal children (definedas children enrolled in a groupof children ages 30 manthsto 5

years) may be momentarily out of sight and und (eg., if a child leavesthe playground togointo an aljoining classtoom

alone toget samething) aslong asthe dild is back in sidit and soundwithin one minute. Note that it is permissible for

staff membersto supervisepreschoad children by saind for up to five minutesonly before regaining both sight and sound

obsewation.

Kindergarten aged children: Kindegarten ayed children(defined aschildren enrolled in a publicor privatekindergarten

group) may be out of sght and soundfor no longer than 10minutes.

This isa required criterion. If a child is in immediate danger, assessrs must mnediately notify the program

administrator and contact the NAEYC Acadsy. If the assessr detemines that this criterion is rot fully metafter the

observation, assesars nmust note this on the Required Criterion Report lorm. If during the Pragram Fortfolio review, he

asseser detemines that this criterion is rot fully met, the assessr MUST list it on the Missing Evidence Request Form

(MERBP.

If the criterion isstill not fully met after he program respondt the MERFassessors musabtethis onthe Regired

Criterion ReportForm. The Rejuired Criterion ReportForm is shared with the program administrator at the dosing

Meeting, at which point the Program Administrator will be given achance torespnd in writing direcly onthe Required

Criterion ReportForm; OR choosenotto respondduring the site visit by checkg theapprogriate box onthe fom;

AND/OR provide additional contextual information tothe NAEY CAcademy within 5 businessdaysof the site visit.

3.C.05 | K | Always | O, PP
Teaching staff allow kindergarten children who are doing tasks in a safe environment to be out of
teacherds sight and sound s up e takingshe attendahoe repod
to the office). Teachers check on children if those children do not return promptly to the group or
adult at a childbés destination does not con
Teaching staff must be aware of where childrenadrall times.The structural design for any classroom, restroom or
other program space must not interfere with a teacher's ability to observe children according to criterion 3.C.05.
When an ancillary or allied professional (such as a music teacher,aatég, or librarian, special education consultant
is working with one or more children, that person may be considered a member of the teaching staff for supervisi
purposes only.
This is not a required criterionKindergarten aged children (defined dsildren enrolled in a public or private
kindergarten group) may be out of sight and sound, or supervised only by sound, as long as the child is back in s
sound supervision within 10 minutes.
Staff may include members of the teaching staffatheran t he t eachi ng t eFarmxampile, itah
kindergarten aged child goes down to the office, he/she may be in sight and sound supervision by the office staff
than the teaching team in his/her regular classroom. Teachinigns&hbers check on the child if he/she does not ret
promptly, i.e. by calling the office, or if the adult does not confirm arrival at the destination.

| 3.D. T Using Time, Grouping, and Routines to Achieve Learning Goals

3.D.01 | I-T-P-K | Random | 0, PP
Teachers provide time daily for
a | indoor and
b | outdoor activities (except when conditions pose a health risk as defined by local health officials.)
Schedul es may be used as evidence of meet i nbylodallihéakh
of ficial sd may include evidence such as communicat
or state health authority (downloaded press releases, for example).
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3.D.02 | I-T-P-K | Random | [
Teaching staffuseout i ne care to facilitate childrenods

a | selfawareness,
b | language, and
c | social interaction.
Routine care includes diapering, hand washing, feeding, taking to the restroom, tooth brushing, nap time, etc.

3.D.03 | I-T-P-K | Random | o
a | Teachers providéme and materials daily for children to select their own activities.
Evidence would include time for free choice playimghe daily schedule, and open, accessible learning or activity
centers in the classroom.

3.D.04 | I-T-P-K | Random | O, CP
a | Teachingstaff offer children opportunities to interact with children of various ages.
Rate as ONoOpp6 if the group does not interact wit

Rate as 6Nobd during t he ishoeddencetoattheghldren &re dfféred oppatunities wo
interact with children of different ages.

Evidence could include but is not limited to: photos, lesson plans, and class books showing interactions with child
other ages. If the program babnly one age category examples may include visiting a public park with children of va
ages, allowing siblings of different age categories to visit the classroom, etc.

3.D.05 | I-T-P-K | Random | CP
Teachers plan for children to revisit experiencesraaterials over periods of
a | days,
b | weeks, and
c | months.

Evidence could include activities around a thematic unit or a set of materials that last for several days, then contir
intervals for weeks or months; for example: a thematic unit on wetthespans all four seasons and includes materig
such as thermometers and rain gauges. Evidence could include but is not limited to: lesson plans, planning webs
etc. For infants activities could include-reading books, agappropriate fine ad gross motor activities, and looking in
mirrors.

3.D.06 | I | Random | O, CP
Teachers organize time and space on a daily basis to offer infants opportunities to play
a | individually,
b | in pairs, and
c | in small groups.

-
T

3.D.07

At snack times, teaching staff

a | sit and eat with children and

b | engage them in conversation.
When provided, meals are

¢ | served family style, and teaching staff
Family style is defined as when food is served in containers haidiftgple portions so that children may serve
themselves. Food that is distributed in a cafeteria line or on plated trays is not considered family style.

d | sit and eat with children and

e | engage them in conversation.
Programs define whether they offaeals and/or snacks. Teaching staff are expected to sit with children and engag

in conversation when time for a snack or meal is provided, even if the food is brought from home. Conversations
extend beyond rules and expectations for behavithreatable. Note that snacks do NOT need to be served fsiyidy

Not Currently Assessed: Best Practice
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3.D.08 | T-P-K | Random | o)
Teaching staff coach and support children as they learn to participate in daily cleanup and maintg
of the classroom

Evidence may include observing children assist with cleanup or classroom chores, job or chore charts posted in t
classroom, and interactions between teachers and children that encourage participation in cleanup.

a

3.D.09 | T-P-K | Always | [
Rat e ¢ frah® pniré criterion if no opportunity for transitions is present during the observation AND there is
posted information in the room related to transitions.
Teaching staff help children follow a predictable but flexible daily routine by providing:
a | time [for transitions] and
A posted schedule may provide one source of evidence of time for transitions.
b | support for transitions.
For example, predictability, verbal or visual cues, staff engagement in clean up, staff ability to fffectevely
(such as, if lunch is late).

3.D.10 | T-P-K | Random | O, CP

Teachers organize time and space on a daily basis to allow children to work or play

a | individually and

b | in pairs,

c | to come together in small groups, and

d | to engage as a whoigoup.
Evidence could include schedules and lesson plans, small and large group activities, and space in the classroom
children to work and play individually and in pairs.

3.D.11 | T-P-K | Random | O, CP
a | Teachers create opportunities for childreemgage in group projects and to learn from one another,
Evidence could include schedules, lesson plans, curriculum webs, or small and large group activities that promott
to-child engagement. The intent of the criterion is that teachers are intantioni n pr omot i ng chi
from each other.

3.D.12 | K | Emerging | O, PP
I f the program does not include snack or meal ti me
rate the entire criterion as ONoOpp©6.
Programs define whether they offer meals and/or snacks.
Adults
a | sit and eat with children and
Credit is given if any staff member is sitting or eating with children; does not have to be all staff.
b | engage them in conversation at
c | snack and
d | mealtimes.

Observationally, if a snack is served during th
i f a meal is served during the observation rate

cd |[During the Program Portfolio review, if the pro
and indicator d as 6N/ Ab6; if the program serves
0N/ AD .

Teaching staff are expected to sit with children and engage them in conversation when time for a snack or meal i
provided, even if the food is brought from home. Conversations must extend beyond rules and expectations for b
the table. Written evidence could include a policy or a statement from a staff handbook.

© 2015. National Association for the Education of Young Children. This form may be reproduced for use by programs
seeking or maintaining NAEYC Accreditation. All rights reserved. Updated April 1, 2015.



NAEYC Early Childhood Program Standards and Accreditation Criteria
Accreditation & Guidance for Assessment, Page 33 of 97
| 3E.iResponding to Childrenoés Interes:t

3.E.01 | I-T-P-K | Random | O, CP
Teaching staff reorganize the environment when necessary to help children explomoepts and
topics, sustain their activities, and extend their learning.
Rate O6NoOppdé if evidence not seen during observati
Evidence could include teaching staff expanding learning centers, moving furniture, etc. to encourage exploration
Examples could also include setting aside a table
art projects, etc.

a

3.E.02 | I-T-P-K | Random | O, CP

Teachers scaffold childrenbs | earning by

a | modifying the schedule.

b | intentionally arranging the equipment, and

¢ | making themselves available to children.
Examples may include staff members working with a child exctwity center, assisting them with a process that they
may not be able to complete without assistance. Examples could also include modifying the schedule and/or less
to practice a skill or to revisit a topic, gradually decreasing teacher suputtor assistance. Evidence could also
include written documentation of such practices in anecdotal notes, lesson plans, or child assessment plans.

3.E.03 | I-T-P-K | Random | O, CP
a Teachers use childrends i nt engagestiem with nesvicahtent ana
developmental skills.
Rate as O6NoOppb6é if no evidence is seen in the obse

Look for evidence that activities and materials sometimes diverge from planned curriculum themes to reflect child
initiated topics. Evidence may include show and tell activities, anecdotal notes, lesson plans, and newsletters sho
teaching staff decided to do a unit or study a top

snow, hew babies).

3.E.04 | I-T-P-K | Random | O, CP
a Teachers use their knowledge of individual children to modify strategies and materials to enhanc
childrenbés | earning.
Rate as 6Yesd if you see that children ar e asanditaygand

are not frustrated by the activities or materials.
Written evidence could include lesson plans, curriculum webs, or schedules with anecdotal notes about individual
individual child assessments.

3.E.05 | I | Random | O, CP
a | Teacheraise the needs and interests of infants to influence schedules, routines, and learning exp
Teaching staff are fl exible. They are more |ikely
3.E.06 | I | Random | o)
a Infants whashow interest or pleasure in an activity are encouraged and supported in prolonging tt
activity.
3.E.07 | I | Random | o)
Teaching staff actively seek to understand i nf

a | recognizing and responding to their nonverbal cues and by
b | using simple language.

3.E.08 | T-P-K | Random | O, CP
Teachers use their knowledge of childrenés
a | social relationships,

b | interests,
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3.E.08 | T-P-K | Random | O, CP
c | ideas, and
d | skills

to tailor learning opportunities for groups and individuals.

Evidence may include observation forms, developmental checklists, intake forms, anecdotal notes; as well as evi
childrenbts interests and skills are considered dur

child-initiated interest.

Look for evidence that teaching staff have knowledge of the children and adapt teaching to meet the specific nee
child and the group.

3.E.09 | T-P-K | Random | o)
Throughout the day, teachi ng discarhHow thay underseahdyhingsg
by:

a | observing,
b | talking with, and
¢ | listening to them.

| 3.F. i Making Learning Meaningful for All Children |

3.F.01 | I-T-P-K | Random | O, CP
Teachers use curriculum in all content and developmental aredlesble framework for teaching ang
to support the development of daily plans and learning experiences.
Evidence may include lesson plans, centers, and curriculum guides. Content areas: language and literacy, large ¢

motors skills developmersgience and technology, music and arts, math, secraitional development, health and safe
and social studies.

a

3.F.02 | I-T-P-K | Random | O, CP
a | Play is planned for each day.
Play is not limited to outdoor orgrosasot or pl ay . Pl ay is characterized [

and their ability to determine how the activity is carried out. Teaching staff are expected to encourage and faciliéa
play invdving physical movement as well as pretend or dramatic play. Children are expected to have opportunitie
individually and with peers.

3.F.03 | I-T-P-K | Random | FS, PP
Teachers and families work together to help children participate succegsthiyearly childhood
setting when professional values and practices differ from family values and practices.
Written evidence could include parent/teacher conferences; questionnaires and intake sheets for families about tk
culture; and resources fdeachers and staff to help them communicate with families about cultural differences and
implement culturally responsive service plans and practices.

a

3.F.04 | I-T-P-K | Random | o)
Teaching staff help children understand spoken language, (particularlychildren a learning a new
language) by using:

a | pictures,
b | familiar objects,
¢ | body language, and physical cues.

Evidence includes things such as picture collections, labels on materials, narration and naming by teaching staff
routines and the materials involved in routines, and child dictations.

3.F.05 | I-T-P-K | Random O,FS

a Teaching staff supportttbe vel opment and mai ntenance of ¢
possible.

Evidence includes such h

things as books and/ or musi
volunteers who speak the childdés | anguage.
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3.F.06 | I-T-P-K | Random | FS, CP
a | Teachers offer children opportunities to engage in classroom experiences with members of their
Written evidence could include lists of family members who volunteer in the classroom, activities in which family n
are invited intathe classroom, newsletters in which family members are encouraged to participate in classroom ev
and activities or policies for families such as Ao

3.F.07 | T-P-K | Random | o)
Teaching staff:
a | use varied vocabulary and
b | engage in sustained conversations with children about their experiences.
Rate as 6Yesd if there is mutual |l i stening and
(or small group of children), about a common topic ofietert . Conver sation is #fs
takemore than one turspeaking and listening.
Teachers do not talk down to children; teachers occasionally use words that children may not understand and pr
explanations of these words.

3G.TUsing Instruction to Deepen Childrendés Un
Knowledge
3.G.01 | I-T-P-K | Random | O, CP
a Teachers have and use a variety of teaching strategies that include a broad range of approacheg
responses.
Rate as O6Yes6 if assessor observes in observation,
and large group activities, teacherchildd i r ect ed acti viti es, fexpandi ng

children op@-ended questions, and encouraging children to maintain being engaged in activities.
Evidence may also include classroom schedules, photos or planning webs of activities that convey a variety of te
approaches and responses.

3.G.02 | I-T-P-K | Random | O, CP
Teachers use multiple sources (including resul
initiations, questions, interests, and misunderstandings) to

a | identify what children have learned.

b | adapt curriculum and teachingtomeehi | dr en6s needs and i ntere
c |[foster childrends curiosity.

d [extend childrends engagement

e | support sehinitiated learning.

AiMul ti ple sourceso means two or mor e. Evi dence cou

questions and observation done by the teachers may be counted as multiple sources during the observation.
If formal assessment is not seen during the observation, examples of informal assessments may include observa
prompting questions, scaffoldingyé@individualized questioning.

3.G.03 | I-T-P-K | Random | O, CP
As children learn and acquire new skills, teachers
a |luse their knowledge of childrends abilities

b | Teachers adjust challenges as children gain compea@dcenderstanding.
This criterion defines scaffolding in daily teaching practice. Because children are often practicing new skills in the
classroom, these teaching practices should be seen inh@mebservation. Evidence may include lesson plans gair
with anecdotal notes, examples of how teachers adjusted challenges in the lesson plans, descriptions, and asses

3.G.04 | I-T-P-K | Random | o)
a | Teaching staff help children enter into and sustain play.
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3.G.05 | I-T-P-K | Random | [
Teacherssuppognd chall enge childrendés | earning duri

a | teacher initiated and

b | child initiated.
Rat e a alledidémced (inc¢lutling class schedule) shows only teaidlittated or only childinitiated activities or if
teachers do not provide challenging materials or learning opportunities.
Look for evidence (such as a class schedule) that includes time for both teacher and child initiated activities, sleh
or group time and freehoice time. Look for teachengo are actively engaging children in activities suited to the
developmental needs and interests of the children in the group.

3.G.06 | | | Random | FS, TS, CP
Teachers observe infants and exchange information about their abilities with their famikathaottier
professionals (after getting family consent
information to plan opportunities and provide materials that challenge infants to develop socially,
physically, linguistically, and cognitihe
Evidence may include a lesson plan in which all four areas of development are planned (social, physical, linguisti
cognitive); developmental checklists, guided observation forms, anecdotal notes or other observations; parent co
orotherf ami | y communi cation documentation that shows t
consent forms providing the program with permission to observe infants and share information with program staff
professionals (such asedfapists, special subject teachers, before or after care teaching staff, etc.) who work with th

child.
3.G.07 | T-P-K | Random | o)
a Teachers use their knowledge of content to
thinking. Teachers helghildren express their ideas and build on the meaning of their experiences.
3.G.08 | T-P-K | Random | O, CP
a Teachers help children identify and use prior knowledge. They provide experiences that extend g
chall enge childrenbés current understandings

Examples could include scaffolding, conversations, field trips, or books created based on shared experiences like
class field trip.

3.G.09 | T-P-K | Random O, CP
Teachers engage in collaborative inquiry with
a | individual children and
b | smallgroups of children.
Examples could include askingopem ded questi ons such as, AWhat if

e
did that happen?060 Evidence could include |l esson p
notes, and artwork.

0
|

3.G.10 | T-P-K | Random | o)
In the event a group is observed during a 6wal ké t
Teaching staff join children in Il earning cent ¢

They:

a | observe children,

b | engage children in conversations, and

c | position themselves at eyevel with the children.
Learning centers include any area of the classroom
example, the art area, book corner, blarka, or dramatic play center. If the group is observed during outdoor play 1

the varying areas of the outdoor space i.e. stationary equipment, sandbox or portable equipment areas will be co
learning centers.
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3.G.11 | T-P-K | Random | O, CP

Teachers are able to determine the different components of a task and break it into meaningful a

achievable parts.

Evidence could include charts or posters showing routines such as hand washing or tooth brushing broken into st

other activities (ging shoes, writing alphabet) deconstructed into meaningful and achievable parts that are

developmentally appropriate for the age category being served.

a

3.G.12 | T-P-K | Random | O, CP
Teachers promote childrends engagement and | e:
a | responding to their need for and interest in practicing emerging skills, and
b | by enhancing and expanding activities that children choose to engage in repeatedly.
Evidence may address how materials and activities are provided to practice emergsgrskidlixpanding activities in
which children repeatedly engage.

3.G.13 | P-K | Random | O, CP

Teachers promote childrenbés engagement and
by explicitly teaching those skills.
Skills may include tooth brushing, assembling a puzzle, putting on a coat, holding a pencil or any other skill that tk
children are learningEvidence may include charts or posters showing routines such as hand washing broken into
other activities deconstructed into meaningful and achievable parts that are developmentally appropriate for the ag
category being served.

a

3.G.14 | P-K | Random | O, CP
Teachers demonstrate their knowledge of content and developmental areas by creating experien
engage children in purposeful and meaningful learning related to key curriculum concepts.
Created experiences may include spontaneous activities thajeaea result of planned activities, children's interest
or unanticipated event s. Rapackage@No& uirfri @lull uenx pne t
Teachers must demonstrate t hatsodiakemgtiongl rlaoguage ad physipabgrotvt
and must have materials that s u plijfmay math dtienceltecanolégy, | e
health/safety, social studies and creative arts. Technology is defined broadly to incladediigoand use of tools and
machines. Included are computers, video, cameras and other forms of high technology, as well as simple tools lik
wheels and levers. Technology can be used by teachers or children, and includes use of technologydrp@ragesd.,
disconnected computer keyboard).

a

\ Standard 41 Assessment of Child Progress \

| 4.A.i Creating An Assessment Plan |

4.A.01 | I-T-P-K | Random | PP
Programs conduct assessments as an integral part of the program. Programs use assesgupentts {
a |[childrends | earning, using a variety of met
individually administered tests.
Rate as 6Yesd if the program portfolio contains ev
4.A.02 | I-T-P-K | Random | PP

The program has a written plan for assessment that describes assessment purposes, procedures, and
results. The plan also includes:
a | conditions under which children will be assessed,
Rate as O0YesoO if achidesadigimdgratedsvithrteaching andeplarininog.  a | |
timelines associated with assessments that occur throughout the year,
procedures to keep individual child records confidential,
ways to involve families in planning and implementaggessments,
methods to effectively communicate assessment information to families.

D0 |T
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4.A.03 | I-T-P-K | Random | PP

The programds written assessment plan include:;§

a | arranging for developmentstreening and referral for diagnostic assessment when indicated,
fiScreeningodo is a quickly administered assesdepten
assessment. fADiagnostic assess men suodhas asphysiciamerthbrapibt
for determining the cause of a condition such as a medical issue or developmental delay.
i dentifying childrends interests and needs,

describing the developmental progress and learning of children,

improvingcurriculum and adapting teaching practices and the environment,

planning program improvement, and

communicating with families.

Evi dence must reflect a programdés written assessme
program policy information, such as documentation from staff or family handbooks.

=D Q|0 |T

| 4.B.1 Using Appropriate Assessment Methods |

4.B.01 | I-T-P-K | Random | PP
Programs use a variety of assessment methods that are sensitive to and informed by family culty
a |experiences, chil drenbds abilities and disab
are used in settings familiar to the children.
AVarietyo refers to two or more. Assess me nchildandrepesant
the childds culture, | anguage, ability, and exper.i

point of reference to sea shells than they do to mountain rocks.

4.B.02 | I-T-P-K | Random | PP
Assessments obtainn f or mati on on al | areas of childr ¢
a | skills, language, soci@motional development, approaches to learning, health, and physical
development (including selelp skills).

Examples of the type of assessman&z] and relevant policies for assessing children should appear in the Program
Portfolio.

4.B.03 | I-T-P-K | Random | PP
Norm-referenced and standardized tests are used primarily when seeking information on eligibilit
special services or whawllecting information for overall program effectiveness. When formal
assessments are used, they are combined with informal methods such as observation, checklists
scales, and work sampling.

The intent of this criterion is to ensure that nerafierenced and standardized tests are primarily used in situations th
require comparisons to norms (most often used when identifying children with potential delays or special needs) ¢
ensure the wsof informal assessment methods in order to provide authentic, holistic assessment that informs plar]
and teaching. Formal assessments are nogfarenced and standardized instruments and cannot bedsteéfoped.
Programs may use stateveloped asssment methods (observations, checklists, rating scales, work sampling, etc.
meet the second sentence of this criterion, which talks about informal assessment methods.

4.B.04 | I-T-P-K | Random | PP
If the program uses published instrumentsydluates information from the publisher about the
a | standardization sample, standardization procedures, scoring, reliability, and validity to ensure tha
results obtained with the instruments are v
Rat e as progfal doed nbt uge published instruments.
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4.B.05 | I-T-P-K | Always | CP

Staff developed assessment methods

a | are aligned with curriculum goals.
provide an accurate picture of alll children
are appropriate and valid ftreir stated purposes.
provide meaningful and stable results for all learners, including ErAgligfuage learners and children
with special needs.
provide teachers with clear ideas for curriculum development and daily planning.
f | are regularly reswed to be certain that they are providing the needed information.

Child portfolios are a common stadeveloped assessment metteelfdeveloped assessment methods may also inclu
observation forms, checklists, or rating scales designed by the teathfhg

b
c
d
e

4.B.06 I-T-P-K Not Currently Assessed: Best Practice
Staff share an understanding of the purposes, values, and uses of assessment in their program &
explain these to others.
Examples include documentation of staff training regardisgs of assessment in the program or communications to
families about the use of assessments in the program.

a

| AC.il dentifying Childrenés Interests and Nee]

4.C.01 | I-T-P-K | Emerging | TS, PP
All children receivedevelopmental screening that includes:
a | the timely screening of all children within three months of program entry;
This indicator specifies that the screening be conducted within 3 months of entry into the program. During
assessment assessors gfilecifically be looking for evidence that children are screened within three months
enrollment. From a best practices perspective, screening should be conducted on a yearly basis. Progran
also refer to the instructions for the specific screernrarument that they use as evidence of the specific time
frame in which the screening should be conducted.
screening instruments that meet professional standards for standardization, reliability, and validit
Rat e aoslyifdheé pregramportfolio includesat least a brief summary or statement as to the validity and
reliability of one or more of the instrument(s) used. Examples of Screening tools include: Mullen Scales of
Learning; Brigance; DIAL 3; DENVER II; Ages and Stages; ES&HyEScreening Profiles; ESR (Early
Screening Inventory).
screening instruments that have normative scores available on a population relevant for the child
screened;
Rate as 6Yesd if the scr eeni nirgludesreferencesnenormal or expectad
scores for all children by age or stage.
screening of childrends heal t h s t-rmotoyfmenotordand
sociatemotional development;
Health status and/or sensogyision, hearing) screening may be conducted separately (at separate times, usi
different screening methods) from the other types of screening.
e | aplan for evaluating the effectiveness of the screening program; and
¢ using the results to make refesrab appropriate professionals, when needed, and ensuring that the
referrals are followed.
A published instrument is required to meet criterion 4.C.01, which refers to developmental screening. Therefore, {
screening tool cannot be staff developed, alttoiignay be administered by staff. The program staff may also work v
consultants or agencies to arrange for screening rather than conduct it themselves.
Programs may provide evidence of sysigitle developmental screenth@e., a screening plan artwlank instruments
used. Evidence includes screening results collected by agencies other than the program (e.g. physician's office, h
department, school systems).
By definition, a developmental screening is a standardized procedure or test usedipappcaise a large number of
children to find out which ones need further evaluation and must meet professional standards for standardization,
reliability and validity.
When a program uses a published curriculum/assessment system for screening ploepm®esam must include a
detailed written explanation as to how they are implementing the curriculum/assessment system as a screening.

(on
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4.C.02 | I-T-P-K | Random | TS, CP
Teachers assess the developmental progress of each child across all develepessntasing a variety
a |of instruments and multiple data sources th
expertise and skills collect information ac

Rate as 0Ye s (portfolfo intludes evidénaestsowing@saessment of developmental progress across th
more development areas (e.g., social, emotional, cognitive, physical).

4.C.03 | I-T-P-K | Random | TS, CP
a | Teachers refer to curriculum goals and developmentactations when interpreting assessment dat
Examples include evidence of linking curriculum to assessment through lesson plans and activities.

| 4.D.i Adapting Curriculum, Individualizing Teaching, and Informing Program Development |

4.D.01 | I-T-P-K | Random | TS, CP
Teachers or others who know the children and are able to observe their strengths, interests, and
a | an ongoing basis conduct assessments to inform classroom insteuditmmake sound decisions
about individual and group curricutucontent, teaching approaches, and personal interactions.
Rate as 6Yes6 if the classroom portfolio contains
specialized assessment staff who do not work with the child on a régslar

4.D.02 | I-T-P-K | Emerging | TS, PP
Teaching teams meet at least weeklinterpret and use assessment results to align curriculum and
teaching practices to the interests and needs of the children.

Evidence may include but is not limitedsttheduled meetings, sample meeting notes or meeting agendas.

a

4.D.03 | I-T-P-K | Always | O, TS, CP
Teachers interact with children to assess their strengths and needs to inform curriculum develop
and individualize teaching.
T e ac her s 6 obsenvatiens/intéractiomsiwith children meet this criterion. It is not necessary to witness teacl
staff using an assessment tool.

a

4.D.04 | I-T-P-K | Random | PP
Teachers and other professionals associated with the program use assessment mettiodaatiuh
to design goals for individual children as well as to guide curriculum planning and monitor progre
Evidence may include notes from meetings between teachers and other professionals (such as the program adm
a specialist or parenjswhere assessment data was used to guide curriculum planning and monitor progress. Evide
may also include lesson plans or other documents denoting goals designed based on assessments.

a

4.D.05 | I | Random | o)
a Teachers talk and interact with infantsassess and encourage use of language (e.g., smiles, soung
contact, and cooing).
4.D.06 | I | Random | O, CP
a Teachers observe infants to assess development and use these observations to modify the currig
interactions, and care.

Rate ad e@dtersed 6isf observations are used to modify an

Written evidence may include but is not |imited to
4.D.07 | T-P-K | Random | O, CP

a Teachers talk and interact with individual children and encourage their use of language to inform
assessment of childrends strengths, interes

Rate as O6Yes6 if you observe interaction: behinlgduese

interests, needs.
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4.D.08 | T-P-K | Random | TS, CP
a Teachers observe and document <childrends wo
They use the information gathered to plan and modify the curriculum andethehing.
Rate as 6Yeso6 if teacherds observations are used t
interactions. Written evidence may include but i s
interactions with children.

| 4.E.7 Communicating with Families and Involving Families in the Assessment Process |

4.E.01 | I-T-P-K | Always | FS, TS, CP
a Families have ongoing opportunities to share the results of observations from home to contribute
assessment process.
4.E.02 | I-T-P-K | Random | FS, TS, PP
a Family members are provided infor mat idewlopment
and learning on at least a quarterly basis, with written reports at least two times a year.

Evidence may include written policies, relevant information from family or staff handbooks, and orientation materi
Information may be provided foatty or informally in the form of written or narrative reports, famigacher
conferences, conversations, anthails. Written reports are required at least 2 times per year. Part year programs n
provide this information at least four (4) times throoghthe time in which the program is operating to meet this
criterion. Evidence must include information regarding frequency information is shared to receive credit.

4.E.03 | I-T-P-K | Random | FS, TS, CP
Teachers, families, and relevant specialists hagalar opportunities to participate in tmay
a [communication conferences to discuss each ¢
classroom and at home as well as to plan learning activities.
Two-way communication conferences are not limited to face to face discussions. Regular opportunity includes an
door policy, not just scheduled conference.

4.E.04 | I-T-P-K | Random | FS, TS, PP
a Staff work to achieve consensus with families alaosts e s s me n t met hods t ha
needs.

Evidence may include meeting schedules, newsletters, written policies, or relevant information from family/staff h
orientation materials, etc.

4.E.05 | I-T-P-K | Random | FS, TS, PP
Communication with families about their chi
identity, and home language.

Evidence may include written policies, relevant information from family/staff handbooks, orientation materials etc.
valu e s |, cultur e, identity, and home | anguage are str
of these areas.

a

4.E.06 | I-T-P-K | Random | FS, TS, PP

The program staff provide families with information about the choice saseing, and interpretation of
screening and assessment methods that includes

a | the purpose and use for which an assessment is designed and its programmatic purpose and us

b the interpretations of the results and their meaning in terms of feam@ng opportunities for their

child,

the way teaching staff or others have been trained to use assessment procedures and interpret r
¢ | well as the conditions under which the child will be assessed (e.g., group size, time constraints,
familiarity with adults involved), and

d | access to or information about the specific instruments used.
Evidence may include written policies, relevant information from family/staff handbook, orientation materials, and
tip sheets.
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4.E.07 | I-T-P-K | Emerging | FS, TS, PP
The program staff provide families with a full explanation of confidentiality by
listing the categories of individuals who will have access to individual child screening and assess
results as well as the reasons for their access.
b | sharing regulations governing access to files and familial rights.
Programs should consult their licensing or regulating body for regulations pertaining to their program.
I nf ormati on may be shared as part emhandbdok étdr en6 s
¢ | describing the procedures used to keep individual child records confidential.
explaining how and why childrendés individua
represented, used, and interpreted.
Look forevidence of how the individual screening results will be used.

\ Standard 51 Health \

| 5A.iPromoting and Protecting Childrenés Heal |

5.A.01 | I-T-P-K | Random | PP
The program maintains current health records for each child:
Within six weeks after a child begins the program, and asjpgpriate thereafter, health records
document the dates of services to show that the child is current for routine scredgiagdes
a | immunizations according to the schedule recommended, published in print, and posted on the W
of the American Academy of Pediatrics, the Centers for Disease Control of the United States Pu
Health Service (CD@JSPHS), and the Academy Bamily Practice.
Rate as O0Yes6 if program portfolio provides evi
is not necessary to establish whether all immunizations were performed as scheduled.
When a child is overdue for angutine health services, parents, legal guardians, or both provide
evidence of an appointment for those servic
condition of remaining enrolled in the program, except for any immunization for which parenising
religious exemption.
The following guidance represents current best practices regarding this criterion. It should be used to guide
program improvement and in preparation for assessment. If assessed, NAEYC Assessors will use this guig
rate the criterion during the assessment visit.

In addition to religious exemptions, parents/guardians may opt to not have their children immunized due to
philosophicalbeliefs.

Child health records include

c | Current information about any healtisurance coverage required for treatment in an emergency;

Current information regarding the child's health insurance coverage should include the insurance carrier, p

number, and name of insured. This information may sometimes be requiredlifesibreatening emergencies.

Results of health examinations, showingtojalate immunizations and screening tests with an indica

of normal or abnormal results and any foltow required for abnormal results;

Rate as 0Yes 0 i fincludesevidence af how the frogran dathdrsiinbormation on immunizza

for individual children. Evidence should also include the procedure for capturing information on screening

including the followup procedure with families to ensure any abnalrmnesults are addressed.

Current emergency contact information for each child, which is kept up to date by a specified me

during the year;

f | Names of individuals authorized by the family to have access to health information about the chil
A place for parent/guardian signature must always appear for this indicator to be met. This indicator concel
programs' obligations with reference to HIPAAhe federal Health Insurance Portability and Accountability A
of 1996. Health care providers & required to safeguard the confidentiality of health records. Therefore, hea
records should somewhere include a signed authorization from parents or legal guardians for the health ca
provider to share information (about health exams, immunizatithness visits) with the program. This is most
often seen on a state's health exam form required for admission to group care. However, implementation v
from state to state, so location and wording may differ.
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5.A.01 | I-T-P-K | Random | PP

I nstructi ons fspecial bealth needs suthhag allergies dr chiric illness (e.qg., asth

g | hearing or vision impairments, feeding needs, neuromuscular conditions, urinary or other ongoing

problems, seizures, diabetes);

Supporting evidence for cases in which adilundeiimmunized because of a medical condition

h (documented by a |icensed health profession
the child promptly if a vaccinpreventable disease to which children are susceptible occues in th
program.

The following guidance represents current best practices regarding this criterion. It should be used to guide
program improvement and in preparation for assessment. If assessed, NAEYC Assessors will use this guig
rate the criterion dumg the assessment visit.

OFamil yds beliefsd include religious or philoso

5.A.02 | I-T-P-K | Emerging | PP

The program has and implements a written agreement with a health consultant who is either a licenseg
health professional ortzealth professional with specific training in health consultation for early childhood
programs.
The health consultant visits at least two times a year and as needed. Where infants and toddler/t
in care, the health consultant visits the progrataat four times a year and as needed.
The health consultant observes program practices and reviews and makes recommendations ab
b |PT ogramdébs practices and written health poli

and injury.The consultation addresses physical, semiabtional, nutritional, and oral health, including
the care and exclusion of ill children.
Licensed pediatric health professionals include (but are not limited to) pediatricians, family practice physici
a-b | pediatric nurses, or pediatric nurse practitioners. Child care health consultation is a growing specialty for w
training is available.
Unl ess the program participates in the Unit
FoodProgram, at least two times a year a registered dietitian or pediatric public health nutritionist
c | evaluates the menus for nutritional content; portion sizes; nationally recommended limits on juice
sodium, and saturated fats; food service operatapecial feeding needs to be met by the program;
procedures used for food brought from home.
Rate as ON/ A6 if the program participates in th
nutrition and/or a Dietetic Technician arxkea mp |l es of a fAregi stered dietd.i
nutritionist.o
d The program documents compliance and implements corrections according to the recommendat

the consultant (or consultants).

A growing number of states require visits blyealth consultant as part of their licensing regulations. The Healthy Ch
Care America (HCCA) Campaign website (http://www.healthychildcare.org/) maintains a list of state HCCA and
American Academy of Pediatrics (AAP) contacts that may be useful timipeaconsultant. Other sources are other ea|
childhood education programs that use consultants, local regulatory agencies, local health agencies, clinics and f
hospitals, the state chapter of AAP or local Head Start programs that have a tmadthitant. Some programs have alg
used pediatric health professionals who are parents of enrolled children. However, it is important to make sure th
consultant has knowledge of health issues specific to program and school settings, a publmehsadittive, and
knowledge of confidentiality issues related to children, families, and staff.
An early childhood professional certified as a trained child care health consultant is acceptable as a health consu
A written agreement with a health cgveovider should include the details of the relationship. Evidence could include
copy of the contract with the provider or the plan for consultation. The qualifications of the provider (e.g., provider
resume or documentation of training/certification) malso be provided as outlined in the criteria.

a
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