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Background information

The Association of Teacher Educators
(ATE), through its Commission on
Early Childhood Teacher Education
(ECTE), and the National Association for
the Education of Young Children
(NAEYC) jointly developed these
guidelines to inform decision-makers
about certification standards for teachers
in programs serving children from birth
through eight years of age. The purpose
of this document is to ensure that all
young children and their families have
access to qualified early childhood
teachers by guiding teacher educators
and policymakers to (1) make informed
decisions about early childhood teacher
certification, (2) evaluate existing
teacher certification standards, and (3)
advocate for more appropriate early
childhood teacher certification
standards.

Development of the guidelines

Several hundred early childhood and
teacher edueption professonas par-
ticipated in developing these guideines.
The following individuals constituted
the ATE Commission on Early Child-
hood Teacher Education and contrib-
uted to and guided the development of
these guidelines. John M. Johnston,
Chairperson; Doris Bergen; Sue
Bredekamp; Jim Campbell; Michadl D.
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Davis, Anne Dorsey; Stacie G. Goffin;
Marcy Guddemi; Beverly Gulley; May
Jensen; Michael Kalinowski; Joyce
Munro; Steven Silvern; and Bill Dixon,
ATE Executive Board Liaison. The ATE
ECTE Commission drew initid drafts of
the position statement and certifica-
tion standards from a survey of related
policy documents, early childhood
teacher certification standards (lllinois
State Board of Education, 1988; Ten-
nessee State Board of Education, 1990),
teacher education standards (NAEYC,
1991), and working papers prepared by
members of the ATE/ECTE Commis-
sion. An initial draft of the position
statement and certification standards
was reviewed at an open hearing by
paticipants a the NAEYC Annud Cor+
ference. A revised draft was then sent
to a selected national sample of over
900 early childhood teacher educators,
state department certification special-
igs ad the NAEYC Tedw Edudion
Guidelines Panel. Two separate mail-
ings requesting feedback were sent to
selected ATE members. Feedback was
adso sought from 27 related professond
organizations. The Early Childhood
Teacher Certification Guidelines posi-
tion statement, presented here in its
entirety, was adopted by the Executive
Boards of the Association of Teacher
Educators and the National Association
for the Education of Young Children in
July/August 1991.

Next steps

The September 1991 Young Children
announced NAEYC's new initiative, the
National Institute for Early Childhood
Professonal Development. One of the
gods of the Inditute is to influence the
quality and content of early childhood
teacher preparation programs and to
advocate for policies that promote an
articulated career development system
for the field. The certification position
will be an important tool for the Institute
and NAEYC leaders to use to influence
state policies. Our goal is to achieve
specialized early childhood
certification in every state, which in
turn will influence the content and de-
livery of preparation programs through-
out the nation.

NAEYC continues to work with the
ATE Commission orb Early Childhood
Teacher Education. Work is proceed-
ing on a companion position statement
on certification for early childhood
special education.

If you have suggestions or requests
for using the certification postion state-
ment or other initiatives relevant to
early childhood professional prepara-
tion and development, please contact
Sue Bredekamp, Director of Profes
siona Development, or cal or write to
the Institute at NAEY C Headquarters.



In recognition of the need for

qualified teachers throughout a
child's  eatly education  (birth
through age eight), the Association
of Teacher Educators and the Na-
tional Association for the Education
of Young Children recommend the
establishment of specialized early
childhood teacher certification
standards for teachers working
with  children from  birth
through age eight. This certifica-
tion* should be developed exclu-
sively for early childhood educa-
tion and be distinctive from, and
independent of, existing elementary
and secondary certifications.

We recognize that recommending a
free-standing teacher certification stan-
dard developed exclusively for teach-
ers working with children from birth
through age eight will require many
states to reconsider their current prac-
tices (McCarthy, 1988). Current teacher
certification standards, however, were
developed prior to the extensive avail-
ability of, and demand for, ecartly child-
hood education programs. Further-
more, many current state standards do
not reflect the existing knowledge base
about the education of children nor do
they appreciate the significance of the
distinctive developmental and educa-
tional characteristics of programs for
children from birth through age eight.

In addition, to a large extent, existing
cettification patterns (K-6/K-3; K-8, 7-
12) are artifacts of school building ot-
ganizational structures that are rapidly
becoming obsolete. Many school dis-
tricts are now experimenting with early
childhood wunits (for example, see
NASBE, 1988) and middle school con-
figurations that do not match the exist-
ing certification structure. In addition,
enormous variety exists in school orga-
nization that often depends mote on
enrollments than on other consider-
ations. For example, the state of Ala-

*For the purposes of this document, certi-
fication refers to the mandatory, state-level
process whereby an Individual who meets
certain minimum standards gains a permit/
license to practice and/or an inditution is
approved by the state to grant teaching
certificates.
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bama reports 32 different school con-
figurations (Ward, 1990).

State departments of education,
state certification boards, and other
responsible state agencies exert critical
leadership in setting standards for
teacher preparation. They define edu-
cational expectations for public and
private early childhood preparation
programs. They are, therefore, in a
pivotal position to influence teacher
preparation programs and help ensure
the qualification of those in daily
interaction with young children. It is
imperative that state departments of
education and other state certification
offices review their program standards in
light of essential characteristics of early

childhood education and the
professional requirements of eatly
childhood teachers.

The absence of consistent standards
for specialized eatly childhood certifi-
cation in approximately half the states
has led to the lack of adequate prepa-
ration programs in early childhood
education at the baccalaureate level
in these states. Because institutions
typically plan programs to meet state
certification standards, it is impos-
sible in some states to major in eatly
childhood education. Other states may
only provide an endorsement program
that consists of two courses and a
kindergarten student teaching place-
ment (Bredekamp, 1990). As a result,
there is a shortage of well-qualified
eatly childhood teachers to meet cut-
rent needs, much less anticipate fu-
ture demand as programs expand.

The last decade has witnessed a dra-
matic growth in eatly childhood pro-
grams for children from birth through
age cight. By 1995, 70% of children
younger than age eight will be in school
settings (Children's Defense Fund,
1987). This growth is evident in every
sector of eatly childhood education:
early intervention programs such as
Head Start, programs for children with
special needs, child care centers, pti-
vate nursery schools, kindergarten edu-
cation and primary programs in all 50
states, and increasingly available pro-
grams for 3-and 4-year-olds in the pub-
lic schools.

In addition, there is increasing recog-
nition and acceptance of the early pri-
mary years (grades 1 through 3) as part
of the continuum of eatly childhood
and therefore as being most appropri-
ate when conceptualizO within the
framework of early childhood educa-
tion (National Association of Elemen-
tary School Principals, 1990; National
Association of State Boards of Educa-
tion, 1988). Therefore, children in eatly
childhood programs from birth
through third grade need quality eatly
childhood education (Association for
Childhood Education International,
1983; Bredekamp, 1987; National Asso-
ciation for Elementary School Principals,
1990; National Association of State Boards
of Education, 1988).

The developmental characteristics
of children from birth through age
eight help inform decision-makers
about the characteristics of appropri-
ate education for this age group
(Bredekamp, 1987; Elkind, 1986). Our
recommendations encompass birth
through age eight to help ensure that
early childhood teachers, regardless
of which age group they work with, are
adequately prepared. They also rec-
ognize that all eatly childhood teachers
need to be aware of the continuum of
development from birth through age
eight.

Consequently, early childhood
teachers must be adequately informed
about the unique developmental chat-
acteristics of young children and the
implications for curriculum and in-
struction. Furthermore, this knowl-
edge must embody an understanding
of variations due to cultural differ-
ences and/or the presence of a handi-
capping condition. These are not sepa-
rate aspects of a young child's life and
therefore should be merged in teacher
education programs.

This specialized knowledge must be
reflected in standards for early child-
hood teacher certification established
by state boatds of education and other
certifying agencies. This conclusion is
supported by recent recommendations
delivered by the National Association
for the Education of Young Children
(1991), the Association for Childhood
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Education International (1983), the
National Association of Elementary
School Principals (1990), the National
Education Association (1990), the Na-
tiona Association of State Boards of
Education (1988), the Association for
Supervision and Curriculum Develop-
ment (Wagner, 1988), and the National
Board for Professional Teaching Stan-
dards (1990).

The significance of specialized knowl-
edge in early childhood education is
also confirmed by research findings
that early childhood teachers with a
strong background in early childhood
development and education interact
with children in ways that are more
growth promoting (Ruopp, Travers,
Coelen, & Glantz, 1979; Weikart, 1989).
This conclusion is further supported
by the research on teaching that showed
that decision making and other think-
ing skills are enhanced by a well-devel-
oped and integrated knowledge base
specific to the discipline being contem-
plated (Brand, 1990; Gardner, 1990;
Shulman, 1987).

This document does not promote
any single route to the acquisition of
early childhood certification, but it does
cal for all teachers of young children
from birth through age eight to be ad-
equately prepared with the knowledge,
skills, and understandings specific to
their teaching specialization, regard-
less of where they are employed.
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Policy considerations

The intent of this position statement
is to ensure that al young children and
their families have access to qudlified
early childhood teachers. This god will
not be achieved unless policies that
influence the practice of early child-
hood education are also addressed.
Because issues within the field of early
childhood education relate to the de-
livery of early childhood programs,
early childhood teachers must also be
informed about issues of policy and
grategies for influencing change (Almy,
1985; Katz & Goffin, 1990).

Specifically, the Association of
Teacher Educators and the Nationa
Association for the Education of Young
Children recommend that state de-
partments of education and other cer-
tifying agencies develop policies that
ensure ...

e that the unique learning styles of
children from birth through age eight
be acknowledged as'in essential knowl-
edge base of early childhood educa-
tion that requires free-standing certi-
fication digtinctive from existing certi-
fications for elementary and second-
ary education;

o that certification standards are age-
and content-congruent across the 50
states in order for states to have truly
reciprocal agreements and to ensure
that dl children are cared for and edu-
cated by teachers appropriately pre-
pared as early childhood educators;

o that-all-early childhood-preparation

programs-meet the standards set forth
i-this-deeument;



e that states initiate articulation
agreements between two-year and four-
year ingtitutions within a state in order
to provide a continuum of teacher
preparation opportunities, promote
professional development, and facilitate
professional growth; and

e that states create ways to
coordinate the efforts of those
departments that credential teachers
who teach children in child care
settings and those who teach children
411 public and private school settings.
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