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The Value of Teacher Research:
Nurturing Professional and 

Personal Growth through Inquiry

      nyonewhohaseverbeenateacherknowsthatteachingisacomplex,chal-
lenging,andoftenuncertainprocess.Therearenoabsoluteanswersforhowbest
toteachyoungchildren.However,researchhasshownthatstudentsofteaching
tendtobelievethereissomesetof“rightanswers”totheproblemsofteaching,
andtheyholdfasttotheimageofteachersasconsumersanddisseminatorsof 
information(e.g.,Stremmeletal.1995).Ifthereisonethingconfirmedbyboththe
professionalliteratureonteachingandtheanecdotalexperiencesofmanyteacher
educators,itistheassertionthatteachingismorethantechnique(Schön1983; 
Ayers1993;Cochran-Smith&Lytle1999).Teachingisaprocessinvolvingcontinual 
inquiryandrenewal,andateacher,amongotherthings,isfirstandforemosta
questioner(Ayers1993;Hansen1997).
  Theconventionalandrestrictedvisionoftheteacherastechnician—consumer
anddispenserofotherpeople’sknowledge—hasbeenreinforced,however,byNo
ChildLeftBehindanditsfocusonhigh-stakesaccountabilityandstandards-based
instruction(Liston,Whitcomb,&Borko2007).Nevertheless,Cochran-Smithand 
Lytle(1999)suggestthatthenarrownotionofteacherastechnicianhasbeena 
catalystforthecurrentteacher-as-researchermovementintheUnitedStates.This
movementhashelpedreunitetwocomplementaryandnaturalsidesofteaching—
reflectionandaction(thinkinganddoing).Theteacherresearchmovementalsohas
helpedteachersreclaiminquiryasalegitimatemeansofgainingknowledgeand 
insightsaboutteachingandlearning.Inthisarticle,Ipaintamorepromisingand
encompassingviewofteachingasaninquiryprocess,aviewthatseesteachersas
researcherswhotakeseriouslythestudyofselfwiththeaimsofbringingabout
personal,social,andeducationalchange(Dewey[1933]1985,[1938]1997;Meier&
Henderson2007).

What is teacher research?

  Teacherresearchisaformofactionresearch,researchdesignedbypractitioners
toseekpracticalsolutionstoissuesandproblemsintheirprofessionalandcommuni-
tylives(Corey1953;Stringer2007).Theultimategoalischangeortheimprovementof
theproblematicsituation.Intheeducationliterature,teacher research andaction 
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research areoftenusedinterchangeably,thelatterbeingthepreferredterminBrit-
ain(Cochran-Smith&Lytle1993).Notallteacherresearchisactionresearch,how-
ever,asnotedbyMeierandHenderson(2007).Althoughteacherresearchhasthe
goalofsometypeofactiontoimprovepractice,actionresearchtypicallyfocuses
onbehaviorororganizationalchangethroughinquiryconductedcollaboratively
amongresearchers(notnecessarilyteachers)andthosewhowillbenefitfromthe

action.Teacherresearchtakesmanyformsandservesarangeof
purposes,butitisconductedbyteachers,individuallyorcollabora-
tively,withtheprimaryaimofunderstandingteachingandlearning
incontextandfromtheperspectivesofthosewholiveandinteract
dailyintheclassroom(Zeichner1999;Meier&Henderson2007).
  Howevertermed,mostteachereducatorsandresearchersagree
thatteacherresearchisintentionalandsystematicinquirydoneby
teacherswiththegoalsofgaininginsightsintoteachingandlearn-
ing,becomingmorereflectivepractitioners,effectingchangesinthe
classroomorschool,andimprovingthelivesofchildren(Cochran-
Smith&Lytle1993,1999).Teacherresearchstemsfromteachers’
ownquestionsaboutandreflectionsontheireverydayclassroom

practice.Althoughthesequestionsandreflectionsarecontext-specific,theyenable
theteachertorelateparticularissuestotheoriesofteachingandlearningbydoc-
umentationandanalysisofsuchissues;hence,teacherresearchlinkstheorywith
practice(Bullough&Gitlin2001).
  Distinctfromconventionaleducationalresearch,whichexaminesteacherknowl-
edgeandpracticefromanoutsiderperspectivebyemployingquantitativemeth-
odsandepistemologiesembeddedintheacademicculture,teacherresearchpri-
marilyusesqualitativemethodologiestoexamineteachingpracticefromtheinside.
Althoughtraditionalquantitativemethodscanbeused,qualitativemethods(e.g.,
journaling,directobservation,keepingfieldnotes,conductinginterviews,collect-
ingartifacts)typicallyaremoreappropriateforaddressingthecomplexnature
ofteachingandlearning(Davis2007).Teacherresearchersattempttocreatenew
knowledge,orwhatmaybecalledlocal knowledge,aboutteachingandlearning,
thatwillcontributetoimprovingclassroompractice.
  Becausethewordresearch isoftenassociatedwiththeuseofrigorousscientific
methodstostudyteaching,theterminquiry oftenhasbeenpreferred.However,as
Iwilldiscusslater,thedistinctionbetweenteacherresearchanduniversity-based,
academicresearchaboutteachingislessaboutmethodologyandmoreaboutthe
verynatureofeducationalpractice(Anderson&Herr1999).AccordingtoDew-
ey([1933]1985),educationisbestpracticedasinquiry,andteacherresearchem-
ploysthe“scientificapproach”toinquiry.Adefiningfeatureofteacherresearchis
theteacher’sdualroleaspractitionerandresearcherwithintheclassroom,where
likescientistsandeducationalresearchers,theyencounterrealproblems,experi-
enceobstaclestounderstanding,andponderdailyastowhythingsareastheyare.
Whatdistinguishesteacherresearchfromteachingreflectivelyisthecommitment
toadisciplinedmethodforgatheringandanalyzingdata,andthefactthatthere-
searchcanbepubliclyshared(Borko,Liston,&Whitcomb2007).
  Cochran-SmithandLytle(1993)describetwomajorcategoriesofteacherre-
search:conceptualandempirical.Conceptualresearch,whichistheoreticaland
philosophical,includesteachers’essays,conversations,stories,andbooksthat
representextendedinterpretationsandanalysesofvariousaspectsofteaching.Ex-
amplesofconceptualresearchincludetheworksofteacherslikeGallas(1998),
Kohl(1967),andPaley(1979),andbookslikeTeachers’ Stories (Jalongo&Isenberg
1995).Empiricalresearchinvolvesthecollection,analysis,andinterpretationofdata.

Teacher research-
ers attempt to cre-
ate new knowledge 
about teaching and 
learning to improve 
their practice.

Teacher research 
stems from teachers’ 
own questions about 
and reflections on 
their everyday class-
room practice.
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Thistypeofteacherresearchispursuedinsuch
activitiesaswrittennarrativesoflivedclass-
roomexperiences,suchascasestudies,jour-
nalaccounts,andteacherautobiography,and
throughclassroomstudiesthatexploreteach-
ers’workusingdatabasedonobservation,in-
terviews,anddocumentcollection(e.g.,Paley
1986;Bissex&Bullock1987;Ayers1989;Han-
kins1998).
  Whilesometeachersregardinquiryasanat-
uralpartoftheireverydayworkintheclass-
room(e.g.,Paley1981),someteachersconduct
inquiryinotherteachers’classrooms(e.g.,
Hankins1998).Stillotherteachersandadmin-
istratorscollaboratewithuniversityresearch-
erswhileteachingfull-timeintheirclassroom
orcenter,contributinginsightstothequestions
underinvestigation(e.g.,Miller1990;Nicholls&

Hazzard1993;Booth&Williams1998;Stremmel&Hill1999;Charlesworth&DeBoer
2000).Whetherreflectingonexperiencesintheclassroomorsystematicallystudy-
inganissue,teachersareofteninthebestpositiontoaskandanswerquestions
aboutchildrenandlearning.

Three components of the research process

  Regardlessofhowteachersengageininquiry,teacherresearchers,liketheirac-
ademiccounterparts,beginwithaproblem.McLean(1995)delineatesthreemajor
componentsofteacherresearch:conceptualization,inwhichasignificantproblem
andrelevantresearchquestionsareidentified;implementation,inwhichdataare

collectedandanalyzed;andinterpretation,inwhichfindingsare
examinedformeaningandappropriateactionsaretakenasa

result.Abriefexampleofthisprocessfollows.
  Afterexpressingaproblem,ateachermaydrawupon

acombinationoftheoryandintuition,experienceand
knowledgeofchildren,observationandreflection,and
perhapstheexperiencesofvaluedcolleaguestode-
velopquestionsandassumptions(hypotheses)rele-
vanttothatproblem.Thesequestionsdevelopgrad-
uallyaftercarefulobservationanddeliberationabout
whycertainthingsarehappeningintheclassroom.
Thesequestionsarenotaimedatquick-fixsolutions,
butratherinvolvethedesiretounderstandteaching
orchildren’slearninginprofoundways.Information

(data)iscollectedthroughmultiplemeans,whichmight
includedoingformalandinformalobservation,conducting

interviews,collectingartifacts,orkeepingajournal,toname
afew.Assumptionsmaybereformedorreconstructedwiththegathering

andanalysisofevidence.Ultimately,discoveriesareusedtofurtherreflectonandad-
dresstheoriginalproblem,andthecycleofinquirycontinuesastheteacherlivesout
hisorherquestionsintheclassroom.Thisprocess,oftenmoremessyanddisorderly
thanmaybeimpliedhere,isnonethelessaprocessofreflectiveinquiry,asshownin
thediagram“TheCycleofTeacherInquiry.”
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The Cycle of Teacher Inquiry
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The value of teacher research

  Becauseteachersaretheonesmostaffectedbyuniversity-basedresearchand
thepoliciesderivedfromsuchresearch,itseemsreasonablethattheywouldwant
tohavetheopportunitytocontributetothediscourseonandknowledgebaseof
researchonteaching.Althoughits
primarypurposeistohelppracti-
tionersbetterunderstandteaching
andlearningandtoimproveprac-
ticeinspecificandconcreteways,
teacherresearchcanandoften
doesleadtosignificantchange—for
example,inhelpingschoolsdevelop
newcurriculummethodsorimprov-
ingparent-teacherpartnerships
withinuniversitylabschoolsettings
(seeFu,Stremmel,&Hill2002).
  Evidencesuggeststhatteachers
whohavebeeninvolvedinresearch
maybecomemorereflective,more
criticalandanalyticalintheirteaching,andmoreopenandcommittedtoprofes-
sionaldevelopment(Oja&Pine1989;Henson1996;Keyes2000;Rust2007).Partici-
patinginteacherresearchalsohelpsteachersbecomemoredeliberateintheirde-
cisionmakingandactionsintheclassroom.Weliveinanageofaccountability,and
morethaneverteachers,schools,andschooldistrictsarebeingheldaccountable
forthepolicies,programs,andpracticestheyimplement.Teachersmustbeableto
makeinformeddecisionsaboutwhattheydointheclassroom;therefore,theyneed
tobemuchmoredeliberateindocumentingandevaluatingtheirefforts.Teacher
researchisonemeanstothatend.
  Teacherresearchislargelyaboutdevelopingtheprofessionaldispositionsoflife-
longlearning,reflectiveandmindfulteaching,andself-transformation(Mills2000;
Stringer2007).Therealvalueofengaginginteacherresearchatanylevelisthatit
mayleadtorethinkingandreconstructingwhatitmeanstobeateacherorteacher
educatorand,consequently,thewayteachersrelatetochildrenandstudents.Fur-
thermore,teacherresearchhasthepotentialtodemonstratetoteachersandpro-
spectiveteachersthatlearningtoteachisinherentlyconnectedtolearningtoin-
quire(Borko,Liston,&Whitcomb2007).Theultimateaimofteacherresearchis
transformation,enablingteacherstodevelopabetterunderstandingofthemselves,
theirclassrooms,andtheirpracticethroughtheactofreflectiveinquiry(Stremmel,
Fu,&Hill2002).

Reframing the role of teacher

  Primaryamongthefactorscreatingrenewedinterestinteacherresearchwasthe
growthintheappreciationandvalueofqualitativemethodsineducationalresearch
andtheconcurrentshiftfromthinkingaboutteacherresearchassomethingdone
to teacherstosomethingdoneby teachers(Zeichner1999;Lampert2000).Although
debatecontinuesaboutthevalueandlimitationsofquantitativeversusqualitative
inquiryineducationalresearch(e.g.,Davis2007),therehasbeenashiftfromanex-
clusiverelianceonquantitativemethodstotheuseofabroaderrangeofqualitative
methodologies(e.g.,ethnography,narrativeinquiry,biography,andautobiography)
inthestudyofteachingandteachereducation(e.g.,Borko,Liston,&Whitcomb

The real value of engaging in 
teacher research at any level 
is that it may lead to rethink-
ing and reconstructing what it 
means to be a teacher or teach-
er educator and, consequently, 
change the way teachers relate 
to children and students.

Teachers have often 
felt that traditional 
educational re-
search is not rele-
vant to their needs.
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2007;Hatch2007).Thegrowthinthesequalitativemethodolo-
giesoccurredinresponsetoquestionsregardingtherelevance
ofquantitativeinquiryinaddressingtheissuesandconcernsof
teachersandtothechangingperceptionofteachersasresearch-
ers,asopposedtopassiveconsumersofresearchonteaching.
  Teachershaveoftenfeltthattraditionaleducationalresearchis
notrelevanttotheirneedsoriswritteninawaythatfailstohelp
themunderstandtheirclassroomsituation.Inshort,traditionalre-
searchonteachingoftenpursuesthewrongquestionsandoffers
unusableanswers.Furthermore,teachershaveoftenfeltleftout
ofresearchactivity.Missing,therefore,inthetraditionaleducation-
alresearchisthereal-lifecontextoftheclassroomandthevoiceof
theteacher(Lytle&Cochran-Smith1990;Davis2007).
  Asanexample,ratherthanaskingwhatteachingmethodsare
effective,teacherresearchprovidesaninsiderperspectivethat
allowsteacherstoaddresstheimportantquestion:Whatdoes
teachingmean?Theanswertothisquestionrequiresethnographic
methods,whichmayincludeparticipantobservation,interviews,
anddocumentanalysis.Theemphasisonmeaningmakingenables
teacherstobetterunderstandandinterprettheirownteaching.
  Asimilarexamplepertainstothequestion:Howdochildren

learn?Althoughtheresearchliteratureonchildren,theirthinking,learning,andde-
velopmentisvastandeverincreasing,teacherscanneverknowenoughaboutchil-
drenandtheirexperiencesintheclassroomtofeelconfidentthattheycandeal
withthecomplexitiesanduncertaintiesthatclassroomlifecreates.Whenteach-
ersconducttheirownsystematicresearchintotheproblemstheyencounterin
theirclassroomsandschools,theydosonotonlytoaddressissuesthatexisting
researchhasnotandperhapscannotaddress,butalsowiththeintentofimprov-
ingthelivesofchildren,theirownpractices,andthecultureoftheclassroomand
school.

Partnerships in inquiry

  Asuniversity-basedresearchershavebecomemoreinterestedinandinvolved
withproblemsinteachingandschools,theyhaverecognizedteachersasknowl-
edgegenerators,andtherehasbeengreaterinterest
inseeingthedevelopmentofaknowledgebasefor
teachingpracticeasasharedresponsibility(Lytle&
Cochran-Smith1990;Bickel&Hattrup1995).Thisin-
terestinsharedresponsibilityhasbeenevidentnot
onlyinthegrowingemphasisonuniversity-teach-
ercollaborationsbutalsoincollaborationsamong
teachersthemselves,amongteachersandschool
administrators,andamongteachersandparents.
Researchthatisconductedbyteachersoramong
teachers,administrators,andparentsincollabora-
tionprovidesauniquelookattheprogramfromthe
differingperspectivesofthosewhohavespecialin-
sightsandknowledgeofchildren,curriculum,and
teachingandlearning.
  Increasingly,graduateandundergraduateprogramsinearlychildhoodeducation
areteachingstudentstheskillsanddispositionstoberesearchersintheirclassrooms

University-based 
researchers have 
begun to recognize 
teachers’ roles in 
contributing to the 
knowledge base 
about teaching 
practice. 
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andareofferingcoursesthatrequirethem
toconductactionresearchprojects(see,
forexample,Grossman1998;Strasser2000;
Cooney,Buchanan,&Parkinson2001;Gold-
haber&Smith2002;Hill,Stremmel,&Fu
2005;Hatch,Greer,&Bailey2006;Moran
2007;Rust2007).Manyoftheseprograms
utilizeuniversitychilddevelopmentlabora-
toriesastheprimarysiteforinquiry.Ascen-
tersofcriticalandcollaborativeinquiry,lab
schoolsofferopportunitiesforteachersto
produceknowledgeastheyinteractwith
childrenincomplexandchallengingteach-
ingandlearningsituations(Zeichner1999).
  Theseprogramstypicallyaregrounded
philosophicallyinsocialconstructivist,re-
flective,inquiry-based,andReggioEmilia-in-
spiredapproachesthathaveself-transfor-

mationandeducationalrenewalasexplicitgoals.Theseprogramshelpprospective
teacherstothinkandactlikeresearcherswhorelyonkeenobservation,reflection,
anddocumentationtobecomebettercurriculumplannersandtohighlightorillu-
minatetracesofexperiencefromwhichlearningcanbeinferred.Suchprogramsare
basedonabeliefinthevalueofintegratingteachingandresearchandthenotionof
teachinganditsstudyaslegitimatescholarship.
  Whetherinpartnershipwithotherteachers,teachereducators,oruniversityre-
searchers,teachersthemselvesmustbeviewedasknowledgegeneratorsandpart-
nershipsmustallowforsupportiveandreciprocalrelationships.Tobemaximal-
lyeffective,allparticipantsmustbeseenasequalandfullpartnersintheresearch
process(Bickel&Hattrup1995).

Is teacher research real research?

  Whileuniversity-basedresearchisoftencriticizedasfocusingtoonarrowlyon
educationalissuesandproblemsinisolationfromactualsettings,teachers,and
children(Zeni2001),teacherresearchisoftenperceivedasbeingalesserformof
scholarship,eventhoughitmaycontributetotheknowledgebaseofteachingand
learning.Attitudesabouttherigorandstatusofpractitionerresearchstillneedto
beaddressed.Inparticular,thereistheviewheldbyacademicscholarsthatteach-
erresearchasaformoflocalknowledgethatleadstochangewithinclassroomsis
acceptable,butthatwhenitispresentedaspublicknowledgewithclaimsbeyond
thepracticesetting,validitymaybequestioned(Anderson&Herr1999).While
theremaybedisagreementoverhowtoevaluatethequalityofteacherresearch,
thereisagreementthatstandardsforrigormustbemaintained(Zeichner&Noffke
2001;Freemanetal.2007).
  Likeanysoundresearch,teacherresearchmustbesystematicandallprocedures
mustbecarefullydocumented.Second,multipleapproachestoinquiry— 
multiplesourcesofdataandmultipleapproachestodataanalysis—areessentialto
thequalityandauthenticityofteacherresearch(Cochran-Smith&Donnell2006).
Third,teacherresearchmustberelevanttoproblemsofpracticeandprovidelegit-
imatebasesforaction.Thefindingsandinterpretationsderivedfromtheresearch
mustbetrustworthy,addressingthequestion:“Canthefindingsbetrustedenough
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toactuponthem?”Andtheymustbebelievable,orhaveverisimilitude,whichad-
dressesthequestion,“Dothefindingsappeartobetrueorrealintheexperienceof
teaching?”
  Bell(1985)outlinesfourcriteriathatmaybeusedtoevaluatethequalityorrigor
ofteacherresearch:

Credibility—Isthestudybelievabletothosewhoarecompetenttojudge
thesubjectofinvestigation?

Transferability—Doesthestudypromotetheexchangeofexperiencefrom
onepractitionertoanother?

Dependability—Doesthestudyusereliableproceduresandproducefindings
thataretrustworthy?

Confirmability—Isthestudycapableofbeingscrutinizedforabsenceof
biasbymakingitsevidenceandmethodsofanalysisavailable?

  Teacherresearchthatilluminatesthecomplexityofteachingandrelatesitto
learningiscertainlylikelytobeviewedascredible.Whenitiswelldesigned,teach-
erresearchhasthepotentialtocontributesubstantiallytotheknowledgebaseof
teachingandteachereducation,inparticularthatlearningtoteachisinherently
connectedtolearningtoinquire.

Conclusion

  Ayers(1993)hasstatedthatteachersneedtobepartdetective,searchingfor
children’scluesandfollowingtheirleads,andpartresearcher,gatheringdata,an-
alyzingtheinformation,andtestinghypotheses.But,inmovingfromtheperspec-
tiveofteacherasconsumeranddelivereroffactstowardthatofteacherasprotag-
onistwhogeneratesnewknowledgeandunderstandingofchildrenandteaching,
wehavetothinkdifferentlyaboutthemeaningofteacherasresearcher.Tobe-
ginwith,theactofresearchmustberedefinedassomethingteachersdoaspartof
theirteaching.Teachingmustbeviewedasmorethanactionandactivity;itmust
beseenasreflection,speculation,questioning,andtheorizing.
  Whetheritinvolvesthedailyobservationsofchildrenandwrittenreflectionson
whathappensintheclassroom,orthepurposefulandsolution-orientedinvestiga-
tionofparticularclassroomissuesorproblems,teacherresearchstemsfromques-
tionsandreflectionsoneverydaypracticeandadesiretoimproveteachingand
learning(Hansen1997).Becauseteachershaveestablishedrelationshipswithchil-
dren,knowledgeoftheirclassroomculture,andinsightsintoproblemsofdaily
practice,theyhaveadistinctadvantageoveroutsiders—university-based,academ-
icresearchers—inconductingethnographicandinterpretiveresearch.
  Whenteachersformreciprocalandfullpartnershipswithotherteachersanduni-
versityresearchers,addressingsharedconcernsandquestions,theyincreasethe
likelihoodofdevelopingricherunderstandingsoftheirteaching,theirstudents,and
themselves.Furthermore,theycanshareintheprofessionalresponsibilityofadding
totheknowledgebaseonteachingandlearning,andmaypotentiallyalterwhatwe
nowconsidertobetheappropriatestandardsandpracticesinthedialogueofapplied
qualitativeresearch(Lampert2000;Zeichner&Noffke2001;Freemanetal.2007).
  Ifteacherresearchersaretomakealarge-scaleimpact,theyneedtohaveappro-
priateandaccessibleoutletsfortheirdiscoveries.Overthelasttenyears,there
hasbeenanincreasingnumberofprofessionalbookpublicationsdevotedtoteach-
erresearch(see,forexample,Hubbard&Power1999;Mills2000;Meier&Hender-

Teachers need 
to be part detec-
tive, searching for 
children’s clues and 
following their leads, 
and part researcher, 
gathering data, ana-
lyzing the informa-
tion, and testing 
hypotheses.
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son2007;Stringer2007).Additionally,therearemorepublishedstudiesofteacher
researchappearinginbothresearchandpractitionerorientedjournals.Forexam-
plethejournalsTeacher Research: A Journal of Inquiry,Educational Action Research, 
andStudying Teacher Education: A Journal of Self-Study of Teacher Education Practic-
es aredevotedentirelytoteacherresearch.Severalotherjournals,likeHarvard Edu-
cational Review, Teaching and Change, Teaching and Teacher Education, andJournal 
of Early Childhood Teacher Education (apublicationoftheNationalAssociationof
EarlyChildhoodTeacherEducators),areveryopentopublishingtheworkofteach-
ers,students,andteachereducatorswhoengageinreflectiveinquiry.Moreover,
NAEYC’searlychildhoodpractitionerjournalYoung Children’s onlinefeature,Voic-
esofPractitioners,welcomesallformsofteacherresearch.
  Increasedinterestininquiry-basedcurriculum,ReggioEmilia–inspiredpractic-
es(e.g.,pedagogicaldocumentationandprojectsorprogettazione),andrenewedin-
terestinthephilosophyofJohnDeweymaybeassociatedwiththegrowingamount

ofteacherresearchbeingpublished(Hill,Stremmel,
&Fu2005;Meier&Henderson2007).Nevertheless,
comparativelylittleteacherresearchofanykind
thatisgeneratedinlocalsettingsforlocalpurpos-
esgetspublished,thoughmuchofitissharedorally
atregionalandnationalteacherresearchorteacher
educationconferencessuchastheNAEYC’sAnnual
ConferenceandProfessionalDevelopmentInstitute
andtheAmericanEducationalResearchAssocia-
tion’AnnualMeeting(Zeichner&Noffke2001).
  Itshouldbenotedthatalthoughthereisaten-
dencytothinkoftheproductsofresearchasapre-
sentationorpublicationdirectedtoacademicaudi-
ences,teacherresearchmustbefirstandforemost
accessibleandrelevanttothosewhoconductitand
thoseinsituationswhereitisimmediatelyappli-
cable.Teacherresearchmusthavethepotentialto
makeadifferenceinthelivesofthosewhoconfront
realissuesandproblemsinparticularsites,atpar-
ticularmoments,andinthelivesofparticularindi-
vidualsandgroups.

  Althoughoftenassociatedwitheducationalorteacherreform,therecastingof
teacherasresearcherseemsmostconsistentwiththenotionofteacherrenewal,
whichisconcernedprimarilywithgrowthinknowledgeandself-awarenessneces-
sarytoimprovepractice.Anessentialaspectofteacherresearchisreflection,with
theeventualaimofongoingredefinitionandrenewal(Stremmel,Fu,&Hill2002).
Inreflectionwebecomepresenttoourselves.Reflectioninandonpracticeleads
toawarenessandunderstanding.Ithelpsusbecomeawareofwhatisappropriate
andpossibleintheclassroom.Anditkeepsusfrombeingmechanicalaboutour
thoughts,emotions,actions,andreactionsintheclassroom.
  Teacherresearchisliberatingandempoweringinquirythatallowsteachersand
teachereducatorstotaketheirlivesasteachersseriously,togenerateknowledge
andunderstandingthatcanimproveteachingandcreateamoredemocraticand
equitablelearningcommunity.Mostimportant,teacherinquiryallowsteachersto
simultaneouslystudytheirteaching,theirstudents,andthemselves—theimages
theyholdofchildrenaslearnersandthemselvesasteachers—andasaresult,ital-
lowsthepossibilityoftransformationandrenewal.
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